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Lesson Plan: The Social Contract and Secession
Understanding Goal:

The term “social contract” is used to illustrate the sectional tensions preceding the Civil War. 

Investigative Question:

· What did John Locke say about the relationship between government and people?

· Why did the North feel the South had broken its contract?

· Why did the South feel the North had broken its contract? 

Primary Sources:

· Letter of November 13, 1860, to Callie Anthony, of Campbell County, Virginia, from a male cousin in Mississippi.
· Resolutions adopted at a meeting "of the working men, farmers and mechanics" of Rockbridge County, in Lexington, on December 19, 1860, and published in the Lexington Valley Star, January 10, 1861.
· "Treason" Broadside, November 4, 1859.
· "Inaugural address of Abraham Lincoln," Broadside.
· The "Secession Movement," Broadside. 
· "For president, Abram Lincoln. For vice president, Hannibal Hamlin." Broadside.
· Ordinance of Secession, adopted April 17, 1861, ratified May 23, 1861, Virginia Convention (1861: Richmond).
· Call For 75,000 Volunteers.
· Bombardment of Fort Sumter, Charleston Harbor: 12th & 13th of April, 1861." Broadside.
Standards Addressed:

Virginia Standards of Learning

USI.1
  The student will develop skills for historical and geographical analysis, including the ability to

a) identify and interpret primary and secondary source documents to increase understanding of events and life in United States history to 1877;

b) make connections between the past and the present;

e)   evaluate and discuss issues orally and in writing.
USI.9
The student will demonstrate knowledge of the causes, major events, and effects of the Civil War by 

b) explaining how the issues of states’ rights and slavery increased sectional tensions.
VUS.1
The student will demonstrate skills for historical and geographical analysis, including the ability to
a)   identify, analyze, and interpret primary and secondary source documents.
VUS.6 
The student will demonstrate knowledge of the major events during the first half of the nineteenth century by

a) describing the cultural, economic, and political issues that divided the nation, including slavery, the abolitionist and women’s suffrage movements, and the role of the states in the Union.

VUS.7
The student will demonstrate knowledge of the Civil War and Reconstruction Era and its importance as a major turning point in American history by

a) identifying the major events and the roles of key leaders of the Civil War Era, with emphasis on Abraham Lincoln, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass.
CE.2
The student will demonstrate knowledge of the foundations of American constitutional government by

a) explaining the fundamental principles of consent of the governed, limited government, rule of law, democracy, and representative government.
CE.6
The student will demonstrate knowledge of the American constitutional government by

              
   c)  explaining the principle of separation of powers and the operation of checks and balances.
 GOVT.1 The student will demonstrate mastery of the social studies skills citizenship requires, including the ability to

c) analyze political cartoons, political advertisements, pictures, and other graphic media.
GOVT.5 The student will demonstrate knowledge of the federal system described in the Constitution of the United States by

a) describing the extent to which power is shared.
Overview: 

This lesson looks at various opinions about who was the perpetrator of secession: North or South? It shows the divisiveness and diversity of opinion prior to the Civil War. Since the founding of the nation, there were very different perspectives on what the term “nation” and “union” meant. This lesson looks at how the term “social contract” has been used to explain better the governmental system between rulers and the people. By exploring this term, students will see that much of the conflict between the North and the South was based on each region's feeling the other was not upholding its side of the contract. 

Length of Activity:

Variable, depending on whether students will be working alone, in pairs, or in groups.

Materials Needed: 

Student Handout 1: Letter to Callie Jane Anthony
Student Handout 2: Resolutions published in the Lexington Valley Star, January 10, 1861.

Student Handout 3: Matching Images 

Additional Resources:

http://www.lva.virginia.gov/exhibits/deathliberty/johnbrown/index.htm
http://plato.stanford.edu/entries/locke/
Teacher Actions: 

1. Do-Now
a. Have students pair up and brainstorm a list of things that come to mind when they hear the word “contract.”
b. Students should then share their ideas with the class. 
c. Lead a brief discussion on what the definition of a contract is: an agreement between two or more people or groups; often they are legal documents.
2. Direct Instruction
a. Explain the history behind the term “social contract.” John Locke was one of the philosophers who espoused this idea. He said that government was essentially a contract between the people and the ruler; thus, if the government ever broke its side of the contract, the people had the right to overthrow it. 

b. Explain that the conflict preceding the Civil War was very much over the idea of a broken contract. A series of events led each side to feel further polarized from its counterpart. John Brown’s Raid on Harpers Ferry caused many Southern slaveholders to fear more attempts by Northern abolitionists to incite violence among slaves. South Carolina led the secession movement after Lincoln won the 1860 election. Virginians secretly met with Lincoln in April 1861 to encourage him not to take any provocative actions against the South. 
When Lincoln attempted to resupply Fort Sumter by ship that same month, the Confederates fired on the fort. Lincoln called for 75,000 volunteers from all over the country to suppress the rebellion. After Lincoln's call for troops, Virginians had to reach a decision: fight with the United States against the Confederate States or fight with the Confederacy against the United States. 

c. These turning points continually polarized both sides leaving the fundamental question: who broke the contract first? The North or the South? 
3. Primary Source Reading 

a. Have students read the primary sources (Student Handouts 1 and 2) and answer the questions. They can remain in groups or read them individually. 

b. After students answer the questions, discuss the two extracts. The author of the letter wants secession because the rights of the people of the South have been abridged by the people of the North. Southerners have been denied the rights and privileges spelled out by the Constitution and the Declaration of Rights (the contract discussed earlier). 
The authors of the resolutions speak of the constitutional process that Virginia should follow in this crisis. They offer the opposing side that Virginia should uphold its end of the contract by pursuing constitutional redress to the sectional conflicts. Students should see that there were extremely differing opinions about how to resolve the secession conflict.  
4.  Matching: 30 minutes 

a. Divide students into groups. Give each group a full set of primary sources (Student Handout 3). 
b. Have them match the pictures and texts into pairs that describe the turning points that led to Virginia's seceding from the Union and then to the Civil War. Once students have placed them in pairs, have them put the turning points in chronological order. 

c. Once students have placed the documents in the correct pairs, have each group pick which event was the most important turning point in causing the Civil War. 
Pair One: John Brown Broadside & John Brown Description

Pair Two: Abraham Lincoln Broadside & Inaugural Address

Pair Three: South Carolina Political Cartoon & List of States' Secession Dates
Pair Four: Image of Fort Sumter & Description 

Pair Five: Lincoln’s call for volunteers & Virginia's Ordinance of Secession 

5. Analysis
a. Have students write which side they believe broke the contract first: North or South? 

b. Students should pick a turning point to illustrate why they picked that side. Students can also use the primary source readings to explain whether the North impeded the rights of the South and broke the contract or the Southern states, by the Constitution, did not have the right to secede and should have used other methods to resolve their differences. 
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