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Lesson Plan: Virginia–North or South?
Understanding Goal: 

Virginia was culturally similar but economically different from the states in the lower South. Differences existed in agricultural production, manufacturing, and population of slaves, all of which influenced the debates over whether or not to secede from the Union.
Investigative Questions:
· What were the demographic differences between Virginia and the other Southern states? Between Virginia and the Northern states?

· What were the agricultural differences between Virginia and other Southern states?
· How did these similarities and differences affect Virginia’s decision to join the Confederacy?
Standards Addressed: 
Virginia Standards of Learning

VUS.1
The student will demonstrate skills for historical and geographical analysis and responsible citizenship, including the ability to

a) identify, analyze, and interpret primary and secondary source documents, records, and data, including artifacts, diaries, letters, photographs, journals, newspapers, historical accounts, and art, to increase understanding of events and life in the United States;



b) evaluate the authenticity, authority, and credibility of sources;



c) formulate historical questions and defend findings, based on inquiry and interpretation;



f) develop skills in discussion, debate, and persuasive writing with respect to enduring issues and determine how divergent viewpoints have been addressed and reconciled;

i) identify the costs and benefits of specific choices made, including the consequences, both intended and unintended, of the decisions and how people and nations responded to positive and negative incentives.


VUS.6
The student will demonstrate knowledge of the major events during the first half of the

nineteenth century by 



a) describing the cultural, economic, and political issues that divided the nation, including slavery, the abolitionist and women’s suffrage movements, and the role of the states in the Union.

VUS.7
 The student will demonstrate knowledge of the Civil War and Reconstruction Era and their importance as major turning points in American history by



a) evaluating the multiple causes of the Civil War, including the role of the institution of slavery as a principal cause of the conflict.

Time Needed: 

Variable, depending on whether students will be working alone, in pairs, or in groups. 
Materials:

Interactive Map of America on the Eve of the Civil War: http://www.teachingamericanhistory.org/neh/interactives/civilwar/lesson1/ from the lesson plan "Terrible Swift Sword": The American Civil War written by John Moser and Lori Hahn hosted by National Endowment for the Humanities EDSITEment and TeachingAmericanHistory.org.
Student Handout 1: 1859–1860 Agricultural and Manufacturing Production in Southern States
Student Handout 2: Excerpt of George Wythe Randolph’s speech with questions
Student Handout 3: Venn diagram
Procedures: 

1. Do-Now: 10–15 minutes

Write the following question on the board or project it for students: 
Do you consider Virginia to be a Northern state or a Southern state? Pick a side and give at least three reasons for your selection. 
Allow students three or four minutes to brainstorm ideas on their own paper; then share them as a class and take a class vote. Post the vote outcome on the board; you will take another vote after completing the map discussion. 

2. Map review and discussion: 20 minutes

Use the map found at: http://www.teachingamericanhistory.org/neh/interactives/civilwar/lesson1/
· Project it for the class to see, or if computers are available, students can work in pairs or alone. 

· Have students inspect each section of the interactive map one at a time (Railroad, Slavery, Free Blacks, Immigration, Agriculture, Cotton Production, and Industry). Allow time for analysis, either independently or as a class. What patterns do they notice? 
· The teacher should point out that the key differences between the North and South are in the areas of population (free, enslaved, and immigrant) and industry. Like states in the lower South, Virginia had a significant enslaved population (the largest in the nation), a relatively small free black population, and a very small immigrant population when compared to Northern states. How are these circumstances related? Virginia was more like Northern states, and less like other Southern states, when it came to industry. What accounts for this difference? (Note the operation of Tredegar Iron Works in Richmond, and the significant role it played once Virginia officially joined the Confederacy.)
· Discuss the students' rankings and reasons for placing Virginia as “more Northern” or “more Southern.” Repeat the vote from the beginning of class, and discuss any changes and the reasons for them.
3. Review and discussion of agricultural statistics: 20 minutes

· Distribute the chart “Agricultural and Manufacturing Production in Southern States” (Student Handout 2). Instruct students to analyze the figures, highlighting the highest production numbers listed for each category in one color, and highlighting the lowest production figures listed in a different color (see an example of a marked chart below).
· Discuss their findings. Which state grew the most cotton? Which state grew the least? Which state had the most manufacturing activity? What stands out about Virginia? What is the most noticeable difference between Virginia and the other Southern states? Virginia was also less like other Southern states when it came to agricultural output, as Virginia's crops were more diversified, and Virginia had the highest manufacturing output of all Southern states. What were the main agricultural crops produced in Virginia ? Was cotton "king" in Virginia in the same way that it was for other Southern states? How would you describe the differences between Virginia and states in the lower South? How do you think these differences factored into Virginia's decision to secede from the Union? 
· Lastly, compare the agricultural statistics with the interactive map. How do the findings from each relate to one another? Are there any correlations between populations of enslaved people and agricultural production? Do the agricultural statistics for 1859 on the chart match the depictions of agricultural production on the interactive map for 1860?
4. Primary source: George Wythe Randolph’s speech: 20 minutes 
Distribute Student Handout 2, an excerpt from George Wythe Randolph’s speech at the Virginia Convention of 1861. Randolph, the grandson of Thomas Jefferson, supported the idea of secession and, in this speech, uses the economy, specifically the domination of Northern manufacturing industry over struggling counterparts in the South, as the basis of his argument. He articulates a response to those who argue that slavery was responsible for the lack of manufacturing in the South; instead Randolph points out the harmonious relationship in Virginia between white and black laborers. If Virginia were to secede, Randolph reasons, the reduction in competition would allow the state’s underutilized manufacturing industry to flourish at last. Have students read and answer the questions, and then discuss the selection. 
5. Assessment: RAFT “paper”
RAFT stands for Role, Audience, Format, Topic. Give students a “role” (suggestions include: planter, merchant, person from a particular state that has been studied, etc.). Assign them an “audience” for which they will be writing, and a “format” for their work (letter, newspaper article, etc.). Finally, give the students the following topic: argue whether Virginia is more “Northern” or “Southern,” and which side Virginia should take in the Civil War. Students can use Student Handout 3, the Venn diagram, to organize information from the other activities. Remind students to refer to the information in both the interactive map and the chart they have analyzed.
	1859–1860 Agricultural and Manufacturing Production in Southern States1

	
	Manufacturing in 1860 (in thousands of dollars)
	Agricultural Products in 1859 (in bushels)

	States
	Value of capital
	Value of output
	Tobacco (lbs.)
	Cotton
	Corn
	Wheat
	Oats
	Rye
	Barley
	Buckwheat

	Alabama 
	7,889
	10,588
	–
	989,955
	33,226,282
	1,218,444
	682,179
	72,457
	15,135
	1,347

	Arkansas
	1,316
	2,880
	–
	367,393
	17,823,588
	957,601
	475,268
	78,092
	3,158
	509

	Delaware 
	5,453
	9,893
	–
	–
	3,892,337
	912,941
	1,046,910
	27,209
	3,646
	16,355

	Florida
	1,874
	2,448
	–
	65,153
	2,834,391
	2,808
	46,899
	21,306
	8,369
	–

	Georgia


	10,891


	16,925


	–
	701,840
	30,776,293
	2,544,913
	1,231,817
	115,532
	14,682
	2,023

	Kentucky


	20,256


	37,931


	108,126,840
	–
	64,043,633
	7,394,809
	4,617,029
	1,055,260
	270,685
	18,928

	Louisiana
	7,151
	15,587
	
	777,738
	16,853,745
	32,208
	89,377
	36,065
	224
	160

	Maryland
	23,231
	41,735
	38,410,965


	–
	13,444,922
	6,103,480
	3,959,298
	518,901
	17,350


	212,338

	Mississippi


	4,384


	6,591


	–
	1,202,507
	29,057,682
	587,925
	221,235
	39,474
	1,875
	1,699

	Missouri


	20,034


	41,783


	25,086,196
	41,188
	72,892,157
	4,227,586
	3,680,870
	293,262
	228,502
	182,292

	North Carolina
	9,694
	16,679


	32,853,250
	145,514
	30,078,564
	4,743,706
	2,781,860
	436,856
	3,445
	35,924

	South Carolina
	6,932
	8,615
	–
	353,412
	15,065,606
	1,285,631
	936,974
	89,091
	11,490
	602

	Tennessee
	14,426
	17,987
	43,448,097
	296,464
	52,089,926
	5,459,268
	2,267,814
	257,989
	25,144
	14,481

	Texas
	3,272
	6,577
	–
	431,463
	16,500,702
	1,478,345
	985,889
	111,860
	67,562
	1,349

	Virginia
	26,935
	50,652
	123,968,312
	12,727
	38,319,999
	13,130,977
	10,186,720
	944,330
	68,846
	478,090


1. Data from Lewis C. Gray, History of Agriculture in the Southern United States To 1860 (New York: Peter Smith, 1941), 2:757, 1040–1043.
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