Lessons available for the

"Becoming Free and Independent States"
Unit:

"Declaration of Independence; the Unanimous Declaration of Our
Classroom"

Virginia Standards of Learning: VS.1 (d, e), VS.5 (a), USI.1 (a, b), USI.6 (a,
b, ¢), VUS.1 (a), VUS.4 (b), GOVT.2(a)
National History Standards: 1A and 1B

"Freedom is Worth Fighting For—Billy and James"

Virginia Standards of Learning: VS.1 (d, e), VS.5 (b)
National History Standards: 2C (7-12)
Standards in Historical Thinking - Historical Analysis and Interpretation

"Piecing Together the Events at the Battle of Yorktown"

Virginia Standards of Learning: VS.5 (c), VUS.4 d (d)
National History Standards: Era 3: Standard 1C (7-12)




RESOURCES FROM THE LIBERARY OF VIRGINIA AND THE LIBRARY OF CONGRESS

Lesson Plan: Freedom is Worth Fighting For—Billy and James

Primary Sources:

Dunmore's Proclamation, November 11, 1775

Petition on the Behalf of Billy by Mann Page, June 7, 1781
James Petitioned the General Assembly, November 30, 1786

Understanding Goal: Freedom is worth fighting for.

Investigative Question: What choice did the Revolutionary War in Virginia create for enslaved
African Americans?

Overview: Investigate Dunmore's Proclamation through inquiry-based learning, and apply
knowledge gained to draw conclusions about choices made by two enslaved African Americans,
Billy and James Lafayette.

Student performance tasks:
e Students will examine Dunmore's Proclamation, Mann Page's Petition on the Behalf
of Billy and James Lafayette's Petition.
e Students will compare and contrast Billy and James Lafayette using a Venn diagram.
e Students will write a short essay from the perspective of either James Lafayette or
Billy.

Time Required:
One forty-minute class period.

Standards Covered:
Virginia Standards of Learning
Virginia Studies
VS.1—The student will demonstrate skills for historical and geographical analysis and responsible citizenship,
including the ability

(d) to draw conclusions and make generalizations;

(e) to make connections between past and present;
VS.5 (b) The student will demonstrate knowledge of the role of Virginia in the American Revolution by identifying
the various roles played by whites, enslaved African Americans, free African Americans, and American Indians in
the Revolutionary War Era, including George Washington, Thomas Jefferson, Patrick Henry, and James Lafayette.

National History Standards:

Standard 2C (7-12) - Compare the reasons why many white men and women and most African American and
Native Americans remained loyal to the British.

Standards in Historical Thinking - Historical Analysis and Interpretation
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Teacher Actions:

1. Teacher preparation: From the “Shaping the Constitution” Web site, read the historical
background essays on Dunmore's Proclamation, Petition on the Behalf of Billy by Mann Page,
and James's Petition to the General Assembly, as well as the biographical profiles for John
Murray, earl of Dunmore, Billy, James Lafayette, and the Marquis de Lafayette.

2. Review with students the events leading up to the American Revolution, and to Dunmore’s
Proclamation, issued in November 1775, specifically. Fighting had been going on since the
battles of Lexington and Concord in April 1775. About the same time that fighting broke out in
Massachusetts, Lord Dunmore, royal governor of Virginia, removed the gunpowder from the
public magazine in Williamsburg, igniting the outrage amongst the patriots. In the months that
followed, the first, second, and third meetings of Virginia’s Revolutionary Convention took
place, as the patriot leadership planned for their collective defense. Have students explore the
Virginia Chronology section on the American Revolution (1774-1783), available from the
Library of Virginia at http://www.virginiamemory.com/reading_room/virginia_chronology.

3. As a group, explore Dunmore's Proclamation. You can project the image of the document on
the screen, and pass out copies of the document to each student. Discuss public announcements
and how information moved in colonial Virginia: broadsides, newspapers, word of mouth, etc.
When is the document dated? Who is it from? To whom is the proclamation addressed? Discuss
the uproar caused by the announcement that slaves of rebels could gain freedom. How do you
think slave-owning or indenture-holding Virginians reacted to the news? For a more formal
investigation, have student complete a Written Document Analysis Worksheet, available from
http://www.archives.gov/education/lessons/worksheets/written_document _analysis_worksheet.p
df .

4. Ask students about what stands out about the Proclamation. Why and how are some words
emphasized? Who was Dunmore? What was he announcing? Where was he when he made the
Proclamation? What is unusual about his location?
Unfamiliar vocabulary words:

Dominion—area under control by a leader

Accommodation—settling of differences, adaptation

Tender—small boat that attends a larger one

Abettor—aider, helper

Civil law—regular civilian law

Martial law—Ilaw imposed by military authority

Standard—flag (here Dunmore ordered all men capable of fighting to join the

king's troops)
Liege—Iloyal, faithful
Quitrents—kind of property tax or rent paid to the King

5. Discuss the offer that Dunmore made to the enslaved African Americans and indentured
servants of rebels (patriots). What were the ways in which slaves heard about the proclamation?
A few might have been able to read the broadsides, while others may have overheard their
masters and other people talking about them, and told each other.
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6. Introduce Billy to the class by passing out copies of his petition. Have the students attempt to
read the document first, but then present them with a transcription. If time allows, perform a
Written Document Analysis. Because this document contains so little information, ask students
what unanswered questions they have about it? What else would they like to know? Once they
are able to answer the basic questions, read aloud or share Billy’s biography and tell his story.
Discuss Billy’s case with the students. What was he accused of? Do you think he was guilty as
charged? How does this document relate to Dunmore’s Proclamation? What might it tell us about
Billy’s motivations? What does the argument being made in Billy’s defense tell us about the
status of enslaved African Americans during this time period?

7. Introduce James Lafayette to the class by passing out copies of his petition. You can also show
a picture him (engraving from the Virginia Historical Society on the LVA site
http://www.lva.virginia.gov/public/archivesmonth/2005/vhs/VHS _4.htm). Have the students
attempt to read the document first, but then present them with a transcription. If time allows,
perform a Written Document Analysis. Explain James's fame in being associated with the
Marquis de Lafayette and for his contributions as a spy for American forces.

8. Pass out the Billy/James Venn Diagram handout and instruct students (individually, in pairs,
or in groups) to fill it out, comparing and contrasting Billy and James. What did they have in
common? How did their choices during the Revolution differ? What risks were involved? How
were the outcomes of their decisions different? Remind students to think about the men's status,
actions, choices, and situations.

Analysis:

Now that the students have demonstrated an understanding by filling out the Venn Diagram,
have them apply this knowledge by writing a short essay from the perspective of either Billy or
James explaining why he fought for the side he chose. In Billy's case, they can tell the truth
about what happened to him. Did he run away to fight with the British? Or was his defense true?
Was he was kidnapped?

1. What can this knowledge tell us about the lives, decisions, philosophies, and political ideas of

enslaved people during the American Revolution?

2. What observations did the students make throughout the process?

3. What did they learn about the decisions enslaved people chose to make? Were they difficult or
easy decisions?

4. How are Americans today affected by what happened during the American Revolution? What
does Dunmore's Proclamation symbolize to present-day Americans?
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Billy and James were both enslaved African Americans who fought in the American Revolutionary
War. How were they the same? How were they different?

a
\/

Billy James

LIBRARY v
or VIRGINIA

Education and Outreach Division







g LY % ! LY ! ! LY
RESDURCES FROM THE LIBRARY OF VIRGIMIA AND THE LIBRARY OF CONGRESS

Lesson Plan: Declaration of Independence; the Unanimous Declaration of Our Classroom

Primary Source: Declaration of Independence, July 4, 1776

Understanding Goal: Public declarations spark change.
Investigative Question: How and what does the Declaration of Independence communicate?

Overview: Investigate the Declaration of Independence through inquiry-based learning, and apply
newly learned concepts through a modeling-based exercise, creating your own Classroom
Declaration.

Student performance tasks:
- Students will examine and present group conclusions about specific sections of the
Declaration of Independence.
- Students will apply new knowledge and write their own Classroom Declaration of
Independence.

Time Required:
Two forty-minute class periods.

Standards Covered:
Virginia Standards of Learning:
Virginia Studies:
VS.1—The student will demonstrate skills for historical and geographical analysis and responsible citizenship, including
the ability
(d) to draw conclusions and make generalizations;
(e) to make connections between past and present;
VS.5 (a) —The student will demonstrate knowledge of the role of Virginia in the American Revolution by identifying the
reasons why the colonies went to war with Great Britain, as expressed in the Declaration of Independence;
United States History I:
USI.1—The student will demonstrate skills for historical and geographical analysis and responsible citizenship, including
the ability to
(a) identify and interpret primary and secondary source documents to increase understanding of events and life in
United States history to 1865;
(b) make connections between the past and the present;
USI.6—The student will demonstrate knowledge of the causes and results of the American Revolution by
(a) identifying the issues of dissatisfaction that led to the American Revolution;
(b) identifying how political ideas shaped the revolutionary movement in America and led to the Declaration of
Independence;
(c) describing key events and the roles of key individuals in the American Revolution, with
emphasis on George Washington, Benjamin Franklin, Thomas Jefferson, and Patrick
Henry;
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Virginia and United States History

VUS.1 (a) —The student will demonstrate skills for historical and geographical analysis and responsible citizenship,
including the ability to identify, analyze, and interpret primary and secondary source documents, records, and data,
including artifacts, diaries, letters, photographs, journals, newspapers, historical accounts, and art, to increase
understanding of events and life in the United States;

VUS.4 (b) —The student will demonstrate knowledge of events and issues of the Revolutionary Period by evaluating how
key principles in the Declaration of Independence grew in importance to become unifying ideas of American democracy;
Virginia and United States Government

GOVT.2 (e) —The student will demonstrate knowledge of the political philosophies that shaped the development of
Virginia and United States constitutional government by

analyzing the natural rights philosophies expressed in the Declaration of Independence;

National History Standards:

Standard 1A— Compare the arguments advanced by defenders and opponents of the new imperial policy on the
traditional rights of English people and the legitimacy of asking the colonies to pay a share of the costs of empire.
Standard 1B—The student understands the principles articulated in the Declaration of Independence.

Teacher Actions (Class Period 1):

1. Review the events that led up to the summer of 1776. Fighting had been underway for more than a
year by that point. The Americans felt the need to articulate to the world the reasons behind their
fight for independence. The Continental Congress selected a committee to work on such a
document. The members included Thomas Jefferson, John Adams, Benjamin Franklin, Roger
Sherman, and Robert R. Livingston. Jefferson was selected by the committee to compose the first
draft, which was then edited by the other members of the committee, and then by the full Congress.
The final document was the Declaration of Independence.

2. Divide the class into four groups. In order to create full participation, assign each student a role
within the group: a) a reader to read the section aloud; b) a recorder to write the group's answers
to the questions; c) a presenter to tell the class about the group's findings; d) vocabulary reader
who will read off the definition of unknown words using the vocabulary sheet provided, and; e) an
illustrator to create a picture of what is being discussed (i.e., a king, the colonists, symbols of
independence or oppression).

3. Distribute to each group a different section of the excerpted version of the Declaration of
Independence included with this lesson—(1) Introduction/Preamble, (2) Indictment of the King, (3)
Denunciation of the British People, and (4) the Conclusion. If you need an additional group, the
Indictment of the King section can be divided between two groups. Because it is shorter, the
Denunciation of the British People section can be used with students who may struggle with
reading comprehension. In addition to the excerpted handouts, each group will also receive a
“Positive and Negative” Word Chart.

4. Have students investigate their section of the Declaration. The groups should start by reading their
whole section aloud completely through the first time. The second reading can be conducted one
sentence at a time. During the second reading, the recorder can write the definition of the unknown
words, provided by the vocabulary reader, on the handout. Students should seek to interpret and
discuss what is being described. Other reading strategies such as annolighting or think-pair-share
will assist in addressing unfamiliar concepts.

5. Using their “Positive and Negative” Word Chart (page 13), the students should begin to select
both negative and positive words and phrases from the document, and record them on the chart. For
an example, see page 15. Next they will need to come up with answers to the summary guestions
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at the bottom of the sheet. Students should be aware that it is the information on that sheet that the
presenter will be responsible for sharing.

6. Once the students have begun to make their list, pass out to each student the Declaration of
Independence Worksheet (page 15) included with this lesson on page 13. Students should find the
questions on the worksheet that pertain to their section of the Declaration of Independence.

7. Next the students will take turns presenting their findings. They should address the balance of
negative to positive words on phrases they were able to identify in their sections. Who was the
intended audience? Describe the language being used. The spokesperson will also provide for the
class the answers on the Declaration of Independence Worksheet that pertained to their section.
All students should be individually responsible for recording this information. Once completed, the
completed Declaration of Independence Worksheet can serve as a study guide.

Teacher Actions (Class Period 2):

1. Begin the class with activities that will reactivate the knowledge the students gained in the
previous class period. Start by reminding the class of the Understanding Goal and Investigative
Question. Display an image of the painting Declaration of Independence by John Trumbull, which
is in the U.S. Capitol Rotunda (http://www.aoc.gov/cc/art/rotunda/declaration_independence.cfm)
and the painting of Thomas Jefferson by John Adams Elder, available on the “Shaping the
Constitution” Web site. Also, reference Thomas Jefferson’s quote from the Jefferson Memorial:

I am not an advocate for frequent changes in laws and constitutions, but laws and institutions must go
hand in hand with the progress of the human mind. As that becomes more developed, more enlightened,
as new discoveries are made, new truths discovered and manners and opinions change, with the change
of circumstances, institutions must advance also to keep pace with the times. We might as well require a
man to wear still the coat which fitted him when a boy as civilized society to remain ever under the
regimen of their barbarous ancestors.

2. Put three columns on the board: Tyrant, Abuses, and Rights. Returning to the groups from the
previous day, ask students to brainstorm and come up with a list of “tyrants” and/or “abuses” that
they have to contend with in their lives or in the school, and from whom they want to declare their
independence. What do “abuses” involve? What are the “rights” they feel should be protected? The
best examples will be based on social justice issues. For example, students could declare
independence from bullies, polluters, cheaters, etc.

3. After bringing the brainstorming session to a close, have the students share their lists. Guide the
discussion in order to help them come to a consensus about which of their ideas should fill in the
blanks for a Classroom Declaration. Write these ideas in the Abuses and Rights columns. At the
end of the activity, only the agreed-on Tyrant, Abuses, and Rights should remain on the board.

4. Using either the text of the handout (see page 15) or your own interpretation of the Declaration of
Independence, write the text of the class's declaration. Tell the class the Declaration of
Independence went through several revisions before the final product was completed. Have
students edit the Classroom Declaration in order to come up with a final Classroom Declaration.

5. Once the class has agreed on the final Classroom Declaration, have students sign it, and
post/publish the Classroom Declaration for all to see (either on classroom or school wall, the school
newspaper, or classroom or school Web site).

6. After publishing the Classroom Declaration, select a student to read the final document to the
school or class to give its first public reading (the first public reading of the actual document was in
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Philadelphia on July 8, 1776, where there were shouts, the ringing of bells, firing of guns, and
removal of British symbols, etc). How will students in your school celebrate their Classroom
Declaration of Independence?

7. To conclude, reflect on the Understanding Goal and the Investigative Question.

Analysis:
Now that the students have demonstrated an understanding of the Declaration of Independence by
creating their own Classroom Declaration and applying concepts to a new situation:

1. What can this knowledge tell us about the lives, decisions, philosophies, and political ideas that led
to self-government? How is their classroom Declaration similar to the Declaration of Independence,
how is it different?

2. What observations did the students make through the process?

3. What did they learn about the decisions Thomas Jefferson and other political leaders chose to
make? Did the Framers of our government have an easy task, why or why not?

4. Would you have wanted to be one of the gentlemen who wrote, or approved, the Declaration of
Independence? What were the risks that they faced?

5. What kind of responsibilities did the men take on in completing this task? What are the
ramifications of their decisions?

6. How are Americans today affected by what happened in 1776? What does the Declaration of
Independence symbolize to present-day Americans?

For Further Reading/Study (Upper-Level Students):

Instead of using the excerpted text of the Declaration of Independence, present the students with the
full text transcription and vocabulary words (pg. 16-20)

Have students research documents that set a precedent for the Declaration of Independence such as:
e Thomas Jefferson, A Summary View of the Rights of British America
e Richard Bland, An Inquiry into the Rights of the British Colonies
e Thomas Paine, Common Sense
e George Mason, Virginia Declaration of Rights, available on the “Shaping the Constitution”
Web site
e John Adam, Thoughts on Government
e John Randolph, Considerations on the Present State of Virginia
e Robert Carter Nicholas, Considerations on the Present State of Virginia Examined
e John Locke, selected works
e Charles-Louis de Secondat, Baron de La Brede et de Montesquieu, selected works

Use these readings as small group research projects. Give students the opportunity to compare and
contrast the men’s ideas that influenced the Declaration of Independence.
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Declaration of Independence, July 4, 1776 (excerpted and reworded)
Introduction and Preamble

IN CONGRESS, July 4, 1776.
THE
Unanimous Declaration of the thirteen united States of
AMERICA.

Introduction:

When in the Course of human events, it becomes necessary for one people to dissolve
the political bands which have connected them with another people ... they are
required to declare the causes which impel them to separate.

Preamble:
We hold these truths to be self-evident, that all men are created equal ... with certain
unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness

That to secure these rights, Governments are created by Men, and they acquire their
powers from the people they govern,

That whenever any Form of Government becomes destructive ... it is the Right of the
People to alter or to abolish it, and to institute new Government ... as to them shall
seem most likely to effect their Safety and Happiness ...

But when a long train of abuses ... reduce the government to absolute Despotism, it is
the people’s right, it is their duty, to throw off such Government, and to provide new
Guards for their future security.

LIBRARY ¥
Page 5 of 25 or VIRGINIA

Education and Outreach Division





Declaration of Independence, July 4, 1776

Introduction and Preamble

Vocabulary:

e Abolish —end, stop

e Alter — change

e Despotism — government by a person with total power; rule by a tyrant (despotic describes this
kind of government)

e Impel - to force; to cause; to drive

e Institute — to set up or begin

e Pursuit — search for, chase

e Self-evident — clearly understood

e Security — protection, safety

e Unalienable [inalienable] — cannot be taken away or given away
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Declaration of Independence, July 4, 1776 (excerpted and reworded)
Indictment of King George |11

These are the reasons that cause the Colonies to change their former Systems of
Government. The history of the present King of Great Britain is a history of repeated
injuries, leading to the establishment of an absolute Tyranny over these States. To
prove this, let Facts be submitted to a candid world.

He has refused his Assent to Laws, the most wholesome and necessary for the public
good. . ..

He has refused to pass other Laws, unless the people give up the right of
Representation.

He has called together legislative bodies at places unusual, uncomfortable, and distant
from their . . . public Records.

He has dissolved Representative Houses repeatedly.

He has obstructed the carrying out of Justice.

He has kept among us, in times of peace, Standing Armies without the Consent of our
legislatures.

He has given his Assent to Acts of Legislation by Parliament:

For Quartering large bodies of armed troops among us:

For cutting off our Trade with all parts of the world:

For Taxing us without our Consent:

For depriving us in many cases, of the benefits of Trial by Jury:

For transporting us beyond Seas to be tried for pretended offences. . . .

For suspending our own Legislatures, and declaring themselves invested with power
to legislate for us in all cases whatsoever.

He has declared us out of his Protection and waged War against us.
He has plundered our seas, . . . burnt our towns, and destroyed the lives of our people.

He has forced our fellow Citizens taken Captive at Sea to bear Arms against their
Country. . ..

Our repeated Petitions have been answered only by repeated injury. Such a Prince . . .
may thus be called a Tyrant, and is unfit to be the ruler of a free people.
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Declaration of Independence, July 4, 1776

Indictment of King George 111

Vocabulary:
e Assent — agree, concur
e Candid — without prejudice or bias
e Consent — permission or approval
e Deprive — take away, not allow
e Dissolve — end or stop from meeting
e Invest — give power or authority
e Legislative — having to do with a group organized to make laws
e Obstruct - to stop
e Petition - to ask for something, especially in a formal document to a government official
e Plunder - to rob or steal from, especially in a war
e Pretended — not real, fake
e Quartering — allowing someone to stay in a person's home and eat the food there
e Suspend - stop for a while
e Tyranny — complete power that used in a way that is unjust or cruel

e Tyrant —a harsh or cruel absolute ruler

g
LIBRARY ¥
Page 8 of 25 or VIRGINIA

Education and Outreach Division





Declaration of Independence, July 4, 1776 (excerpted and reworded)

Denunciation of the British people

Nor have We been wanting in attentions to our British brethren. We have warned them
from time to time of attempts by their legislature to extend an unwarrantable
jurisdiction over us.

We have reminded them how we emigrated and settled here. We have pleaded with
them, because we are kin, to disavow these usurpations, which, will interrupt our
connections and correspondence.

They too have been deaf to the voice of justice. We must, therefore, denounce our
Separation, and hold them, as we hold the rest of mankind, Enemies in War, in Peace
Friends.
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Declaration of Independence, July 4, 1776

Denunciation of the British people

Vocabulary:
e Denunciation — calling out someone for doing something wrong
e Disavow — deny connection with
e Emigrate — to move from one country to a different country
e Legislature —a group organized to make laws, in this case the British Parliament
e Jurisdiction — having control over
e Unwarrantable — unnecessary; having no reason for happening

e Usurpation — to takeover; take away or do something without permission
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Declaration of Independence, July 4, 1776 (excerpted and reworded)

Conclusion

We, therefore, the Representatives of the united States of America, in General
Congress, Assembled, appealing to the Supreme Judge of the world . . . do, in the
Name, and by Authority of the good People of these Colonies, solemnly publish and
declare, That these United Colonies are . . . Free and Independent States; that they are
Absolved from all Allegiance to the British Crown, and that all political connection
between them and . . . Great Britain, is . . . totally dissolved; and that as Free and
Independent States, they can levy War, conclude Peace, contract Alliances, establish
Commerce, and to do all other Acts and Things which Independent States may of right
do.

And for the support of this Declaration, with a firm reliance on the protection of
divine Providence, we mutually pledge to each other our Lives, our Fortunes and our
sacred Honor.
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Declaration of Independence, July 4, 1776
Conclusion

Vocabulary:
e Absolve - to forgive or pardon; set free from responsibility or guilt

e Allegiance — loyalty

e Alliance — agreement between countries for helping and protecting each other; friendship
e Commerce - trade, buying and selling lots of things

e Conclude - finish

e Contract — form, create

e Dissolve — break

e Establish — found, bring into being

e |Levy-tostart

e Mutually — as a group, or had at the same time; together
e Political - official, legal, governmental

e Providence — God

e Reliance - trust, dependence

e Sacred - precious

e Solemnly - seriously, with dignity
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Declaration of Independence, July 4, 1776
Negative and Positive Language

Instructions: As your group works through your assigned section, record the negative and positive
words or phrases used in the appropriate columns below.

Section:

Negative Words & Phrases Positive Words & Phrases

1) Is there more negative or positive language in this section?

2) What is this section trying to communicate?
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Declaration of Independence, July 4, 1776
Negative and Positive Language

Instructions: As each group works through each section, record the negative and positive words
or phrases used in the appropriate columns below.

Section: ntroduction & Preamble
Negative Words & Phrases Positive Words & Phrases
- dissolve the political bands - all wmen ave created equal

- a long train of abuses ano
usurpations

wnallenable vights

Just powers from the consent of
- absolute Despotism the governed
sofety and hopplness

- throw off such government
- destruetive

right, duty
fucture Secwit@

1) Is there more negative or positive language in this section?
There Ls one more positive phrase thaw negative.

2) What is this section trying to communicate?

It describes the rights of the people anal explains what should happen to an
abusive government.
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Declaration of Independence Summary Worksheet

Directions: fill in the blanks in the statements below with the correct word or date from the word list.

WORD LIST
deaf happiness liberty throw
deprived independent obstructed tyranny
dissolved July 4, 1776 off war
dissolved justice people warned
free life pursuit

Introduction and Preamble

1. The Declaration of Independence was signed on

2. According to the Declaration of Independence, : , and
the of are three basic human rights.
Government gets its power from the it governs.

4. When a Government becomes abusive, people have the right to

that government.

Indictment of King George 111

5. The revolutionaries accused King George |11 of

6. They complained that he

a. their legislatures,

b. justice,

C. them of trial by jury; and,
d. waged against them.

Denunciation of the British People

7. The Americans the British people about the abused they experienced.

8. The Americans claimed that the British people were “ to the voice of

Conclusion

9. The Declaration of Independence declared the colonies and

states.

10. The revolutionaries formally their connections with Great Britain.
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Classroom Declaration Worksheet

IN OUR CLASS,

Date
THE Unanimous Declaration of
The name of your class
When in the Course of human events, it becomes necessary for one people to dissolve the bands
which have connected them with another, and to assume among the powers of the earth, the
separate and equal station to which the Laws of Nature and of Nature's God entitle them, a
decent respect to the opinions of mankind requires that they should declare the causes which
impel them to the separation.
We hold these truths to be self-evident, that all men are created equal, that they are endowed by
their Creator with certain unalienable Rights, that among these are ,

Right
and . That to secure these rights, Governments are
Right Right
created by people, and those governments get their power from the people they govern, --That
whenever takes away the people's unalienable rights, it is the Right of the
Tyrant
People to alter or to abolish it, and to institute a new Government.
The suffering of is such now that they must
The name of your class
alter their former Systems of Government and remove . To prove that this
Tyrant
body is tyrannical, let Facts be submitted to a candid world.
[In this space list the mistreatments this tyrant has conducted]
We have again and again asked for relief from these abuses, but has/have
Tyrant

not listened and has/have continued to allow the abuses that we have listed. That body may be
defined a Tyrant, and is unfit to remain with a free people.

We have also asked to help us. We told
The name of another class

them about the abuses we were suffering, reminded them of our common heritage. However they
would not help us and we must, therefore, acquiesce in the necessity, which denounces our
Separation, and hold them, as we hold the rest of mankind, Enemies in War, in Peace Friends.
We, therefore, [In this space write your own conclusion, declaring independence]
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Classroom Declaration Worksheet (SAMPLE)

INOUR CLASS, __ April1 2009
THE
Unanimous Declaration of _ Ms. Krmbb&ﬂppet's 4th ovade class

When in the Course of human events, it becomes necessary for one people to dissolve the bands
which have connected them with another, and to assume among the powers of the earth, the
separate and equal station to which the Laws of Nature and of Nature's God entitle them, a
decent respect to the opinions of mankind requires that they should declare the causes which
impel them to the separation.

We hold these truths to be self-evident, that all men are created equal, that they are endowed by

their Creator with certain unalienable Rights, that among these are __ Fresh Alr .
Clean water and Health Y Forests . That to secure these rights, Governments are

created by people, and those governments get their power from the people they govern, --That
whenever Polluters take away the people's unalienable rights, it is the Right of the

People to alter or to abolish it, and to institute a new Government.
The suffering of __Ms. Kirabboppel's 4th grade class s such now that they must
alter their former Systems of Government and remove this present tyrant Polluters

To prove that this body is tyrannical, let Facts be submitted to a candid world.
[In this space list the mistreatments this tyrant has conducted]

Polluters drop Lltter.
Polluters put toxle substamnces Ln rivers.
Polluters burn lots of fossil fuels.

We have again and again asked for relief from these abuses, but __ Polluters

has/have not listened and has/have continued to allow the abuses that we have listed. That
body may be defined a Tyrant, and is unfit to remain with a free people.
We have also asked ___ Miss Hoover's 2nd grade class to help us. We told

them about the abuses we were suffering, reminded them of our common heritage. However they
would not help us and we must, therefore, acquiesce in the necessity, which denounces our
Separation, and hold them, as we hold the rest of mankind, Enemies in War, in Peace Friends.
We, therefore, Ms. Krabbappel's class declave our freedon from all polluters

[In this space write your own conclusion, declaring independence]
we renounce our allegiance to people who pollute the Earth and declare ourselves

a free anol independent classroom. AlL connections between us and polluters are
now dissolved, and we will be Ms. Krabappel's 4th Graders United Agatnst
Pollution.

|
LIBRARY v
Page 17 of 25 or VIRGINIA

Education and Outreach Division





Declaration of Independence, July 4, 1776 (excerpted and reworded)

IN CONGRESS, July 4, 1776.
THE
Unanimous Declaration of the thirteen united States of
AMERICA.

When in the Course of human events, it becomes necessary for one people to dissolve the
political bands which have connected them with another people ... they are required to
declare the causes which impel them to separate.

We hold these truths to be self-evident, that all men are created equal ... with certain
unalienable Rights, that among these are Life, Liberty and the pursuit of Happiness

That to secure these rights, Governments are created by Men, and they acquire their
powers from the people they govern,

That whenever any Form of Government becomes destructive ... it is the Right of the
People to alter or to abolish it, and to institute new Government ... as to them shall seem
most likely to effect their Safety and Happiness ...

But when a long train of abuses ... reduce the government to absolute Despotism, it is the
people's right, it is their duty, to throw off such Government, and to provide new Guards
for their future security.

These are the reasons that cause the Colonies to change their former Systems of
Government. The history of the present King of Great Britain is a history of repeated
injuries, leading to the establishment of an absolute Tyranny over these States. To prove
this, let Facts be submitted to a candid world.

He has refused his Assent to Laws, the most wholesome and necessary for the public
good. . ..

He has refused to pass other Laws, unless the people give up the right of
Representation . . .

He has called together legislative bodies at places unusual, uncomfortable, and distant
from . . . their public Records.

He has dissolved Representative Houses repeatedly.

He has obstructed the carrying out of Justice.

He has kept among us, in times of peace, Standing Armies without the Consent of our
legislatures.

He has given his Assent to Acts of Legislation by Parliament:
For Quartering large bodies of armed troops among us:
For cutting off our Trade with all parts of the world:
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For Taxing us without our Consent:

For depriving us in many cases, of the benefits of Trial by Jury:

For transporting us beyond Seas to be tried for pretended offences. . .

For suspending our own Legislatures, and declaring themselves invested with power to
legislate for us in all cases whatsoever.

He has declared us out of his Protection and waged War against us.

He has plundered our seas, . . . burnt our towns, and destroyed the lives of our people. . .
He has forced our fellow Citizens taken Captive at Sea to bear Arms against their
Country. . .

Our repeated Petitions have been answered only by repeated injury. Such a Prince . . .
may thus be called a Tyrant, and is unfit to be the ruler of a free people.

Nor have We been wanting in attentions to our British brethren. We have warned them
from time to time of attempts by their legislature to extend an unwarrantable jurisdiction
OVer us.

We have reminded them how we emigrated and settled here. We have pleaded them,
because we are kin, to disavow these usurpations, which, will interrupt our connections
and correspondence.

They too have been deaf to the voice of justice. We must, therefore, denounce our
Separation, and hold them, as we hold the rest of mankind, Enemies in War, in Peace
Friends.

We, therefore, the Representatives of the united States of America, in General Congress,
Assembled, appealing to the Supreme Judge of the world . . . do, in the Name, and by
Authority of the good People of these Colonies, solemnly publish and declare, That these
United Colonies are . . . Free and Independent States; that they are Absolved from all
Allegiance to the British Crown, and that all political connection between them and Great
Britain, is totally dissolved; and that as Free and Independent States, they can levy War,
conclude Peace, contract Alliances, establish Commerce, and to do all other Acts and
Things which Independent States may of right do. And for the support of this
Declaration, with a firm reliance on the protection of divine Providence, we mutually
pledge to each other our Lives, our Fortunes and our sacred Honor.
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Declaration of Independence, July 4, 1776 (full text)

IN CONGRESS, July 4, 1776.
THE
unanimous Declaration of the thirteen united States of
AMERICA,
[Introduction:]
When in the Course of human events, it becomes necessary for one people to dissolve the
political bands which have connected them with another, and to assume among the powers of the
earth, the separate and equal station to which the Laws of Nature and of Nature's God entitle
them, a decent respect to the opinions of mankind requires that they should declare the causes

which impel them to the separation.

[Preamble:]

We hold these truths to be self-evident, that all men are created equal, that they are endowed by
their Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit
of Happiness.—That to secure these rights, Governments are instituted among Men, deriving
their just powers from the consent of the governed, —That whenever any Form of Government
becomes destructive of these ends, it is the Right of the People to alter or to abolish it, and to
institute new Government, laying its foundation on such principles and organizing its powers in
such form, as to them shall seem most likely to effect their Safety and Happiness. Prudence,
indeed, will dictate that Governments long established should not be changed for light and
transient causes; and accordingly all experience hath shewn, that mankind are more disposed to
suffer, while evils are sufferable, than to right themselves by abolishing the forms to which they
are accustomed. But when a long train of abuses and usurpations, pursuing invariably the same
Obiject evinces a design to reduce them under absolute Despotism, it is their right, it is their duty,

to throw off such Government, and to provide new Guards for their future security.

[Indictment of King George I11:]

Such has been the patient sufferance of these Colonies; and such is now the necessity which

constrains them to alter their former Systems of Government. The history of the present King of
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Great Britain is a history of repeated injuries and usurpations, all having in direct object the
establishment of an absolute Tyranny over these States. To prove this, let Facts be submitted to
a candid world.

He has refused his Assent to Laws, the most wholesome and necessary for the public good.

He has forbidden his Governors to pass Laws of immediate and pressing importance, unless
suspended in their operation till his Assent should be obtained; and when so suspended, he has
utterly neglected to attend to them.

He has refused to pass other Laws for the accommodation of large districts of people, unless
those people would relinquish the right of Representation in the Legislature, a right inestimable
to them and formidable to tyrants only.

He has called together legislative bodies at places unusual, uncomfortable, and distant from the
depository of their public Records, for the sole purpose of fatiguing them into compliance with
his measures.

He has dissolved Representative Houses repeatedly, for opposing with manly firmness his
invasions on the rights of the people.

He has refused for a long time, after such dissolutions, to cause others to be elected; whereby the
Legislative powers, incapable of Annihilation, have returned to the People at large for their
exercise; the State remaining in the mean time exposed to all the dangers of invasion from
without, and convulsions within.

He has endeavoured to prevent the population of these States; for that purpose obstructing the
Laws for Naturalization of Foreigners; refusing to pass others to encourage their migrations
hither, and raising the conditions of new Appropriations of Lands.

He has obstructed the Administration of Justice, by refusing his Assent to Laws for establishing
Judiciary powers.

He has made Judges dependent on his Will alone, for the tenure of their offices, and the amount
and payment of their salaries.

He has erected a multitude of New Offices, and sent hither swarms of Officers to harrass our
people, and eat out their substance.

He has kept among us, in times of peace, Standing Armies without the Consent of our
legislatures.

He has affected to render the Military independent of and superior to the Civil power.
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He has combined with others to subject us to a jurisdiction foreign to our constitution, and
unacknowledged by our laws; giving his Assent to their Acts of pretended Legislation:

For Quartering large bodies of armed troops among us:

For protecting them, by a mock Trial, from punishment for any Murders which they should
commit on the Inhabitants of these States:

For cutting off our Trade with all parts of the world:

For imposing Taxes on us without our Consent:

For depriving us in many cases, of the benefits of Trial by Jury:

For transporting us beyond Seas to be tried for pretended offences

For abolishing the free System of English Laws in a neighbouring Province, establishing therein
an Arbitrary government, and enlarging its Boundaries so as to render it at once an example and
fit instrument for introducing the same absolute rule into these Colonies:

For taking away our Charters, abolishing our most valuable Laws, and altering fundamentally the
Forms of our Governments:

For suspending our own Legislatures, and declaring themselves invested with power to legislate
for us in all cases whatsoever.

He has abdicated Government here, by declaring us out of his Protection and waging War
against us.

He has plundered our seas, ravaged our Coasts, burnt our towns, and destroyed the lives of our
people.

He is at this time transporting large Armies of foreign Mercenaries to compleat the works of
death, desolation and tyranny, already begun with circumstances of Cruelty & perfidy scarcely
paralleled in the most barbarous ages, and totally unworthy the Head of a civilized nation.

He has constrained our fellow Citizens taken Captive on the high Seas to bear Arms against their
Country, to become the executioners of their friends and Brethren, or to fall themselves by their
Hands.

He has excited domestic insurrections amongst us, and has endeavoured to bring on the
inhabitants of our frontiers, the merciless Indian Savages, whose known rule of warfare, is an

undistinguished destruction of all ages, sexes and conditions.
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In every stage of these Oppressions We have Petitioned for Redress in the most humble terms:
Our repeated Petitions have been answered only by repeated injury. A Prince whose character is
thus marked by every act which may define a Tyrant, is unfit to be the ruler of a free people.
[Denunciation of the British people:]

Nor have We been wanting in attentions to our British brethren. We have warned them from time
to time of attempts by their legislature to extend an unwarrantable jurisdiction over us. We
have reminded them of the circumstances of our emigration and settlement here. We have
appealed to their native justice and magnanimity, and we have conjured them by the ties of our
common kindred to disavow these usurpations, which, would inevitably interrupt our
connections and correspondence. They too have been deaf to the voice of justice and of
consanguinity. We must, therefore, acquiesce in the necessity, which denounces our Separation,
and hold them, as we hold the rest of mankind, Enemies in War, in Peace Friends.

[Conclusion:]

We, therefore, the Representatives of the united States of America, in General Congress,
Assembled, appealing to the Supreme Judge of the world for the rectitude of our intentions, do,
in the Name, and by Authority of the good People of these Colonies, solemnly publish and
declare, That these United Colonies are, and of Right ought to be Free and Independent States;
that they are Absolved from all Allegiance to the British Crown, and that all political connection
between them and the State of Great Britain is and ought to be totally dissolved; and that as Free
and Independent States, they have full Power to levy War, conclude Peace, contract Alliances,
establish Commerce, and to do all other Acts and Things which Independent States may of right
do. And for the support of this Declaration, with a firm reliance on the protection of divine

Providence, we mutually pledge to each other our Lives, our Fortunes and our sacred Honor.
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Vocabulary:

Abdicate — give up power

Abolish - to end, stop

Absolve — to forgive or pardon; set free from responsibility or guilt
Acquiesce — allow, or give in to something

Allegiance - loyalty

Alliance — agreement between countries for helping and protecting each other; friendship
Alter — change

Annihilation — destroy completely

Arbitrary — by chance, or without good reason

Assent — agree, concur

Barbarous — harsh or cruel

Commerce — trade; buying and selling

Compliance — giving in to a wish, request, or demand

Conclude - finish

Conjure — ask, plead

Consanguinity — related, like family

Consent — permission or approval

Contract — form; create

Convulsions — violent disturbance

Denunciation — calling out a person for doing something wrong
Depository — a place where things are stored to keep them safe
Desolation — wasteland

Despotism — government by a person with absolute power; rule by a tyrant
Dictate — command

Disavow — deny connection with

Dissolve — break away from; to end a previous connection or relationship
Emigrate — moving from a country to a different country or place
Entitle — a right or claim

Establish — create; bring into being

Executioner — a person who kills criminals sentenced to death
Fatiguing — make tired

Formidable — causing fear

Harrass — bother over and over (modern-day spelling harass)
Impel — to force; to cause; to drive

Inestimable — too valuable to count

Inevitably — impossible to avoid

Institute — to set up or begin

Insurrection — rebellion

Intentions — goals, objectives

Jurisdiction — having control over

Legislature — a group organized to make laws
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Levy — begin

Magnanimity — being generous or having good will

Mercenaries — foreign hired soldiers

Merciless — without pity

Migration — moving to a different country or place

Mock — not the real thing

Mutually — as a group, or had at the same time; together
Naturalization — to become a citizen of a country

Oppression — the act of holding down people through cruel uses of power; denying
people their rights

Perfidy — treachery, not being loyal

Petition — to ask for something, especially in a formal document to a government official
Plunder — rob by force, especially in a war

Political - official, legal, or governmental

Providence — God

Prudence — good sense

Pursuit — to search for; chase

Quartering — allowing someone to stay in a person’'s home and eat the food there
Ravage — destroy

Rectitude — correctness

Redress — set right; make up for a wrong

Reliance — trust, dependence

Relinquish — give up or abandon

Sacred - precious

Security — protection; safety

Self-evident — clearly understood

Solemnly - seriously; with dignity

Sufferable — able to stand something unpleasant

Tenure — the time a person works their job

Transient — not lasting, temporary

Tyranny — complete power that used in a way that is unjust or cruel
Tyrant — a harsh or cruel absolute ruler

Unalienable [inalienable] — cannot be taken away or given away
Unwarrantable — having no reason for happening

Usurpation — take away or do something without permission
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RESOURCES FROM THE LIERARY OF VIRGIMIA AND THE LIBRARY OF CONGRESS

Lesson Plan: Piecing Together the Events at the Battle of Yorktown

Historical Sources:

Storming a Redoubt at Yorktown, oil painting, October 14, 1781

A French Map Depicting American, French, and British Forces in and around Yorktown before
the Battle of Yorktown, 1781

General Cornwallis Was Paroled, October 28, 1781

Understanding Goal:
The American victory at Yorktown resulted in the surrender of the British Army, which led to
the end of the war.

Investigative Question:
How did Americans benefit from the presence of the French army and navy at the Battle of
Yorktown?

Overview:

Through the investigation of historic documents, students will learn how the geography of the
Chesapeake Bay and the assistance of the French were both essential to the American victory at
the Battle of Yorktown and why the victory was a pivotal event in the American Revolution.

Student Performance Tasks:
Students will:

1. work in pairs and then in groups to examine one of three historical documents: a map, a
painting, and a handwritten legal document.

2. as a group present their findings about their historical document.

3. as a class discuss the historical perspectives of the creators of the documents.

Length of Activity:
1 class period

Standards Covered:

Virginia Standards of Learning:

Virginia Studies:

VS.5—The student will demonstrate knowledge of the role of Virginia in the American Revolution by
(c) identifying the importance of the American victory at Yorktown.

Virginia and United States History:
VUS.4 d—The student will demonstrate knowledge of events and issues of the Revolutionary Period by
d) analyzing reasons for colonial victory in the Revolutionary War.





Materials Needed:
- Printouts of the 11 source panels found at the end of the lesson plan: panels make up each of
the three primary sources. (For the best layout, you may want to cut the white borders off the
printouts.)

o Storming a Redoubt at Yorktown, oil painting, October 14, 1781

e A French Map Depicting American, French, and British Forces in and around

Yorktown before the Battle of Yorktown, 1781

e General Cornwallis Was Paroled, October 28, 1781

- Tape

Pre-Activity Exploration:
Students should be familiar with the factors leading to colonial victory.
o Diplomatic
— Benjamin Franklin negotiated a Treaty of Alliance with France.
— The war did not have popular support in Great Britain.
o Military
— George Washington, general of the American army, avoided any situation that threatened
the destruction of his army, and his leadership kept the army together when defeat seemed
inevitable.

Background:

The historic map, "A French Map Depicting American, French, and British Forces in and
around Yorktown before the Battle of Yorktown," shows the placement of American, French,
and British forces in and around Yorktown, Virginia, in the weeks leading up to the Battle of
Yorktown in October 1781. Published for a French audience and meant to emphasize, perhaps
even exaggerate, the importance of French assistance in the American victory, the map shows the
French fleet blocking the mouth of the Chesapeake Bay. The British fleet could not relieve or aid
General Charles Cornwallis at his camps in Yorktown and Gloucester Point. On September 5,
1781, in the Battle of the Capes, six of the nineteen British ships were badly damaged and could
no longer engage in battle. One, The Terrible, had to be destroyed. The map depicts this vessel
in flames.

The map also shows the arrangement of Continental army camps and the locations of
forts, redoubts, and cannons. The American and French forces were arranged in a semicircle
outside of Yorktown. Cornwallis and the British forces were camped in Yorktown and across the
York River at Gloucester Point.

The French had supported American independence since 1778. King Louis XVI was
initially hesitant to support a rebellion that declared independence from a monarchial power but
could not resist the opportunity to weaken France's traditional enemy, Great Britain. America
and France signed treaties of alliance and commerce in February 1778 and Americans received
French money, supplies, and troops. This assistance benefited the Americans in cases like
Yorktown, when the Americans alone did not have the resources or manpower to defeat the
British.

The siege began on October 6, 1781, as the Americans and French formed a semicircle
outside of the town and began an artillery bombardment. The painting, "Storming a Redoubt at
Yorktown" depicts an important event that occurred during the battle. The allied French and
American forces needed to capture two British redoubts, small earthen forts, enabling them to





finish digging a trench to approach the British stronghold. On the night of October 14, 1781, four
hundred French soldiers stormed Redoubt No. 9, and four hundred American soldiers under the
command of the Marquis de Lafayette and Alexander Hamilton stormed Redoubt No. 10. They
captured both redoubts within thirty minutes, using only their sabers and bayonets.

The successful storming of the British redoubts convinced Cornwallis that his position
was untenable. On the night of October 16 the British tried to evacuate Yorktown by sailing
across the York River to Gloucester Point. A windstorm ruined their plan and Cornwallis
surrendered his army to the combined American and French forces on October 19. He refused,
however, to surrender in person and delegated the humiliating duty to his second in command.
Washington consequently directed his second in command to receive the surrender.

Nine days after the surrender, Cornwallis signed the parole document, "General
Cornwallis Was Paroled.” Under its terms, he was free to leave Virginia and return to Great
Britain on condition that he engage in no further military action against the United States. His
army remained in the United States as prisoners of war until later exchanged or paroled. An able
military commander, Cornwallis was received warmly in England.

The Battle of Yorktown was the last significant military engagement of the American
Revolution, and the last meeting between British regulars and the Continental army. Patriots and
Loyalists later skirmished in several states, and American settlers and pro-British Indians clashed
on the frontier. The French and Spanish navies engaged in battle with the British in the West
Indies, but peace was being negotiated. The Treaty of Paris was signed on September 3, 1783,
and ended the war between the United States and Great Britain.

Teacher Actions:

I. Break the class out into eleven pairs or small groups. Shuffle the source panels and give each
group one panel. Have them answer the following questions about their panel: (You may want to
write the questions on the board.)

1. Who do you think created the source?

2. Where and when do you think it was created?

3. Why do you think it was created?

4. What kind of information does it share?

I1. Have the groups get up and find the other parts of each source, laying them out like a puzzle
so they can see each in their entirety. The students should then tape their pieces together. (Give
the Cornwallis parole group a copy of the parole transcription at this point.) Next have the
reformed, larger groups answer the same four questions about their sources plus the following
question:

1. What does this source teach us about the Battle of Yorktown?

I11. Next have each combined group present their source to the rest of the class.
As each group presents, lead the class discussion with some of the following discussion points:
Yorktown Map:

1. A French mapmaker (published by Esnauts and Rapilly)

2. InParis, France, about 1782

3. To show how the French assisted the Americans during the American Revolution





4.

The placement of French, American, and British armies and the British and French navies
during the Battle of Yorktown

Discussion points:

Stormi
1.
2.
3.

How are the waterways important to the American victory?
The text on the map is written in French.

The British ship Terrible is on fire.

Symbolism in mapping

ng a Redoubt:

A French painter, Eugéne-Louis Lami

In France, in 1840

Because it was popular at that time to paint large military paintings and the British are a

traditional enemy of the French, while the Americans are allies of the French.

4.

The importance of the taking of the redoubt in victory of the Americans at Yorktown

Discussion points:

The taking of the redoubts by the Americans and French soldiers left the British position
totally indefensible.

Men in center are General Cornwallis and, grabbing him with a sword raised, is
Alexander Hamilton (this didn't actually happen).

British soldiers wear red (Red Coats)

Flags and their significance in battle and symbolically

The fence, to the right of center, is actually a row of pikes (abatis) for the defense of the
redoubt.

The earthen structure particularly evident on the left is the redoubt.

The action in the center is the capture of General Cornwallis (this didn't actually happen).
Drum on the right

In the far right corner, masts and the sails of ships are evident.

General Cornwallis's Parole

1.

2.
3.

4.
Dis

A clerk or secretary probably wrote the text of this document (Cornwallis did sign it
though).
In Yorktown, Virginia, October 28, 1781
It was a military agreement made by Cornwallis to agree to the terms of the Americans,
that he would return to England and no longer fight the Americans.
After he surrendered his army, Cornwallis became a prisoner of war.
cussion points:
"Cool factor" of seeing Cornwallis's signature, a paper he held and read.
Have the students explain what the document means, i.e., put the language in their own
words.
How is the writing different from modern writing? Why?
*legalese
*official forms of writing, addressing officials (modern equivalents?)
Old styles of handwriting:
*Permission, Commissary (The long or leading s, a character that looks similar to
an "f" but is used as an "s.")
*& (Ampersand)





*untill (old or unfamiliar spelling)
For further information about old handwriting, watch the 7-minute video on the LVA
You-Tube channel: Quirks of Old Handwriting.
http://www.youtube.com/user/LibraryofVa#p/a/u/0/MiSxqlrfLXM

Analysis:

Now that the students have an understanding of the events at Yorktown and have examined the
three historical sources, have them, either in further class discussion or in individual short essays,
evaluate the historical accuracy of each source. Remind them to keep in mind the perspectives of
the creators of the sources. They should address the time period when the source was created and
the audience for which the source was meant, as well as the creator of each source in their
arguments. Are the map, painting, and parole document primary sources?



http://www.youtube.com/user/LibraryofVa#p/a/u/0/MiSxq1rfLXM
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