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Lesson Plan: Socratic Circle: Virginia’s Woman Suffrage Movement

Primary Sources:

Card Advertising a Lila Meade Valentine Suffrage Lecture in Norfolk 

Lila Meade Valentine Memorial Plaque
Broadsides Advertising Public Speeches on Woman Suffrage
Cell at Occoquan Workhouse and Pauline Adams in Prison Garb
Letter Pauline Forstall Colclough Adams Wrote to Her Son from Prison
Understanding Goal: Organized protest can make positive changes happen.

Investigative Question: What did Virginia women do to win the vote?

Background information:

America has a long history of resistance to injustice. From Common Sense to the protest songs of the Vietnam War and beyond, Americans have viewed protest as a right of citizenship. But all Americans have not viewed all protests as legitimate all of the time. The abolition movement of the nineteenth century led the way for the woman suffrage movement, which in turn led the way for the modern civil rights movement of the 1950s and 1960s. In each of these instances, not everyone agreed there was an injustice to protest, and reaction to these protests ranged from disgust to violent attempts to stop the dissent. Likewise, not every protester agreed on the “appropriate” methods of protest. Women in the suffrage movement disagreed over methods by which to gain the right to vote. Many argued that education and formal petition was the way to go, while others demanded a more militant approach of vocal public protests. In this lesson, students will examine documents from both sides of the argument to facilitate understanding and discussion of why Americans protested and the lengths they will go to make their voices heard, as well as which methods they believe are the most effective. 

Standards Addressed:

2008 Virginia Standards of Learning:

USI.8
The student will demonstrate knowledge of westward expansion and reform in America from 1801 to 1861 by


d) identifying the main ideas of the abolitionist and women’s suffrage movements. 

USII.4
The student will demonstrate knowledge of how life changed after the Civil War by


e) describing the impact of the Progressive Movement on child labor, working conditions, the rise of organized labor, women’s suffrage, and the temperance movement.

CE.1
The student will develop the social studies skills citizenship requires, including the ability to

a) examine and interpret primary and secondary source documents;

d) distinguish between relevant and irrelevant information;

e) review information for accuracy, separating fact from opinion;

f) identify a problem and recommend solutions;

g) select and defend positions in writing, discussion, and debate.

VUS.1 The student will demonstrate skills for historical and geographical analysis and responsible citizenship, including the ability to 

    
h) interpret the significance of excerpts from famous speeches and other documents.

VUS.6 The student demonstrate knowledge of the major events from the last decade of the eighteenth century through the first half of the nineteenth century by


e)  describing the cultural, economic, and political issues that divided the nation, including tariffs, slavery, 
the abolitionist and women’s suffrage movements, and the role of the states in the Union.

VUS.8 The student will demonstrate knowledge of how the nation grew and changed from the end of Reconstruction through the early twentieth century by


d) identifying the causes and impact of the Progressive Movement, including the excesses of the Gilded Age, child labor and antitrust laws, the rise of labor unions, and the success of the women’s suffrage movement.

GOVT.6 The student will demonstrate knowledge of local, state, and national elections by


f)  identifying how amendments extend the right to vote.

National History Standards

Era 4–4C (Grades 5–12) Analyze the activities of women of different racial and social groups in the reform movements for education, abolition, temperance, and women's suffrage.

Era 7–1B (Grades 5–12) The student understands Progressivism at the national level and is therefore able to: Describe how the 16th, 17th, 18th, and 19th amendments reflected the ideals and goals of Progressivism and the continuing attempt to adapt the founding ideals to a modernized society.

Overview:

In this lesson, students will examine several advertisements for public speaking engagements promoting women’s right to vote, two photographs from Pauline Adams’ incarceration, and a letter she wrote from prison to her son. 

Student performance tasks:

•
Students will examine advertisements for woman suffrage rallies, a sculpture of Lila Meade Valentine, photographs of Pauline Adams and Occoquan Workhouse, and a letter Adams wrote from the workhouse.

•
Students will participate in a Socratic circle exercise to discuss the primary sources.

•
Students will analyze their findings in written responses to teacher-led questions.

Length of Activity:

One class, or 50–60 minutes of a block class—depending on level of students and depth of discussion this lesson could go longer. Assigning the primary sources as homework would allow more time for the class discussion. 

Materials Needed: (the class will be divided into two groups; provide copies of each for half of the class)

· Card Advertising a Lila Meade Valentine Suffrage Lecture in Norfolk, April 24, 1914
· Lila Meade Valentine Memorial Plaque, 1936


· Broadsides Advertising Public Speeches on Woman Suffrage, 1915–1916

· The Cell at Occoquan Workhouse and Pauline Adams in Prison Garb, Photographs, 1917

· Pauline Forstall Colclough Adams Wrote to Her Son from Prison, October 23, 1917

· Background information for each source from the Shaping the Constitution Web site 

· Socratic Circle Directions (one for each student)

· Socratic Circle Questions (one for each student)

Teacher Actions:

The teacher will want to read the background information on the primary sources, as well as the biographical profiles for Lila Meade Valentine and Pauline Adams, at the Library of Virginia’s Shaping the Constitution Web site. 

1. Pre-activity bell ringer: On the board write the following questions: A. What is protest?  B. What are examples of protest from history? C. Have you ever participated in a protest?  Have the students brainstorm about answers to these questions. This could be done in the “think-pair-share” format to encourage the forthcoming discussion. Students' answers will vary for each of these questions; the idea is to get them thinking about protest as a running thread throughout American history. The discussion should include petitions, broadsides, speeches, boycotts, strikes, marches, sit-ins, and other forms of protest. Do they think some forms of protest are more effective than others? Why or why not? Can a protest become a form of terrorism?  For older or more advanced students, you could discuss eco-terrorism, the IRA, and the Sons of Liberty. Can protests go too far? By the end of the discussion, students should recognize that the United States has a long history of protest as catalyst for change. 

2. Review with students the events leading up to the passage of the Nineteenth Amendment in 1920, specifically the events in Virginia, including the split in organizations that preferred picketing, protesting, and fighting for a Constitutional amendment to getting the vote from the state legislatures. Optional: Introduce Lila Meade Valentine and Pauline Adams. Discuss the differences and similarities in their backgrounds and lives.
3. For the next segment, divide the students into two groups. Hand out the Directions for the Socratic Circle Discussion and the Discussion Questions Handout* to each student.
4. Go over the directions with the students; make sure they understand their roles as both an inner and outer circle members. Give students about 15 minutes to examine silently their sources and to answer their questions. Students should do this individually, as the discussion is the next part of the lesson.

5. Now, form the students into two circles, one inner and one outer with Groups A and B. The outer circle will flip their paper over, and prepare to listen to the inner circle’s discussion. During this part, the teacher serves as facilitator only; the goal is for students to both ask and answer the questions. You may begin the discussion by asking your own open-ended question, or one of the main questions from the lesson. You may also ask for clarification, if needed, to move the discussion forward. Once everyone in the inner circle has spoken, the inner and outer circles switch—so that Group B is now in the inner circle and Group A is in the outer. 
6. Once Group B has spoken, ask the entire group the big questions again. As a class, explore each primary source. Are there more questions? Has anyone changed his or her mind? Is there a limit to what people can or should do to fight an injustice? Elizabeth Langhorne is listed as Mrs. John H. Lewis for her talk, yet Pauline Adams is beseeching her son for a visit—what does this say about the support they received in their struggle? Or about their place in society? Discuss public rallies and protests and the difference from today in organizing a movement than in the early twentieth century without television, cell phones, or the Internet.
7. Alternative: For a more informal and perhaps less time-consuming lesson, the students could complete a KWL chart about their documents. The discussion could then center on what they want to know and how their new knowledge informs their essay responses. 

* Handouts are available with the PDF of this lesson plan.

Analysis:

Once the final group discussion is complete, have students return to their usual seats and begin thinking about their essay. This could be assigned as homework if there are time constraints. Their essays should respond to the following questions: Have you ever suffered an injustice? Would everyone agree that it was an injustice? How did you deal with it? What resistance did you face? To what lengths would you go to protest an injustice? 

As an alternative, students could brainstorm injustices they would like to fight against. Have like-minded students form committees assigned to protest these injustices. In their groups they should outline their plan for provoking change, including at least four levels of escalation to heighten their campaigns. They should consider the lengths they would go with this protest, and the goals and risks for each steps. Would they have the support of their family and friends? Would they be going against any laws? They could then create and present a poster outlining their group’s proposal. The class could then vote on which proposal they believe could be the most successful. 
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