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RESOURCES FROM THE LIBRARY OF VIRGINIA AND THE LIBRARY OF CONGRESS
Lesson Plan: All Men and Women Are Created Equal:
The National Woman Suffrage Movement

Primary Sources:
The Age of Iron, Broadside Satirizing Woman Suffrage Movement, 1869
The Age of Brass, Broadside Satirizing Woman Suffrage Movement, 1869
Broadside Satirizing Anti-Suffragists, “Making the Polls Attractive to the Anti-Suffragists,”
February 20, 1915

Understanding Goal:
Cultural roles for men and women are deeply ingrained in our society.

Investigative Question:
How did cultural roles for women hinder the woman suffrage movement?

Background Information:

Political cartoons offer insights into both the public and political moods of a time period. The
deceptively simple cartoon format can be a challenge to interpret. The viewer has to be aware of
common symbols used throughout American history as well as obscure references specific to the time in
which the cartoons are created. In this lesson, students will not only practice their interpretive skills, but
will also gain greater insight into the popular nineteenth- and early-twentieth-century arguments against
votes for women.

Standards Addressed:

Virginia Standards of Learning:

USL.8  The student will demonstrate knowledge of westward expansion and reform in America from 1801 to 1861 by
d) identifying the main ideas of the abolitionist and woman suffrage movements.

USIL4  The student will demonstrate knowledge of how life changed after the Civil War by
e) describing the impact of the Progressive movement on child labor, working conditions, the rise of organized labor, woman
suffrage, and the temperance movement.

CE.l1  The student will develop the social studies skills citizenship requires, including the ability to
a) examine and interpret primary and secondary source documents;
d) distinguish between relevant and irrelevant information;
e) review information for accuracy, separating fact from opinion;
f)  identify a problem and recommend solutions,
g) select and defend positions in writing, discussion, and debate.

VUS.1 The student will demonstrate skills for historical and geographical analysis and responsible citizenship, including the
ability to
h) interpret the significance of excerpts from famous speeches and other documents.
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VUS.6 The student demonstrate knowledge of the major events from the last decade of the eighteenth century through the first
half of the nineteenth century by

e) describing the cultural, economic, and political issues that divided the nation, including tariffs, slavery, the abolitionist
and woman suffrage movements, and the role of the states in the Union.

VUS.8 The student will demonstrate knowledge of how the nation grew and changed from the end of Reconstruction through
the early twentieth century by

d) identifying the causes and impact of the Progressive movement, including the excesses of the Gilded Age, child labor and
antitrust laws, the rise of labor unions, and the success of the woman suffrage movement.

GOVT.6 The student will demonstrate knowledge of local, state, and national elections by
f) identifying how amendments extend the right to vote.

National History Standards
Era —4C (Grades 5-12) Analyze the activities of women of different racial and social groups in the reform movements for
education, abolition, temperance, and women's suffrage.

Era 7-1B (Grades 5—12) The student understands Progressivism at the national level and is therefore able to: Describe how
the 16th, 17th, 18th, and 19th amendments reflected the ideals and goals of Progressivism and the continuing attempt to
adapt the founding ideals to a modernized society.

Overview:

In this lesson students will examine three satirical cartoons, two created by those opposed to the
idea of woman suffrage and one pro-woman suffrage. They will learn the components of a political
cartoon and interpret individual aspects of the cartoons. They will then make assumptions, based on the
data they have collected, about the anti-suffrage movement. With what types of people would their
arguments be most successful? What was their general attitude toward women?

Length of Activity:
One class, or 45-50 minutes of a block class

Materials Needed:
(Copies for all, the cartoons could also be projected)
e The Age of Iron, Broadside Satirizing Woman Suffrage Movement, 1869
e The Age of Brass, Broadside Satirizing Woman Suffrage Movement, 1869
® Broadside Satirizing Anti-Suffragists, “Making the Polls Attractive to the Anti-Suffragists,”
February 20, 1915
¢ Reading Symbols worksheet*
® Reading a Picture Analysis sheets for each student (there are two offered, select the one most
appropriate for your classes)

*All handouts can be downloaded with the pdf version of this plan.

Teacher Actions:
The teacher will want to read the background information on the primary sources at the Library of
Virginia’s Shaping the Constitution Web site and the How to Interpret Political Cartoons Handout.

1. Pre-activity bell ringer: Hand out the Reading Symbols sheet. This sheet offers several common
symbols found in political cartoons. The students should examine each symbol and offer as many
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possible interpretations as possible. Once done, discuss the symbols as a class and ask what other
symbols have the children seen? For older classes, try offering symbols they might not be familiar
with, such as the Cold War symbol of the hammer and sickle, and then ask the class why a political
cartoonist needs to rely on symbols. Are there other things a cartoonist can do to get his or her point
across? At this point, unless the students bring these up, introduce the uses of analogy and metaphor,
caricature and stereotype, distortion and exaggeration, and color and shading. These discussions can
be very detailed for older students and greatly simplified for younger students. Using popular
cartoons on television and in the newspaper could help with this discussion.

2. For the next segment, students will analyze the three cartoons from the Shaping the Constitution
Web site. For this section you may pass out a Reading a Picture Handout, either one for each student
or three for each student. Younger students may benefit by working on one cartoon in small groups,
while older students should be able to tackle all three on their own. If students struggle with image
interpretation, the teacher may want to model one as a class, and then allow the students time to
analyze the remaining two on their own.

3. Now, project the cartoons, one by one, onto the screen. Did all of the students see the same things in
the cartoons? Were their interpretations the same? Why do they think they had such different ideas?
Could this be a problem for a political cartoonist? Why? Point out how the women on the carriage
are portrayed in “The Age of Brass” and compare them to the men. What does the cartoonist want us
to think? Look at the exaggerated hair on the women. What could that mean? (This question has no
definitive answer, but it should encourage a good discussion about the pitfalls of modern
interpretation of older documents and how some things get lost over time.) In “The Age of Brass”
the teacher could point out the unladylike stance of the woman sitting down, the mannish clothes on
the woman to the far left (as well as her smoking a cigar), the general attitude of the woman on the
far right, and the man with the baby. The woman in the center has an upturned half-moon on her
head. This is a symbol of Diana, the goddess of the hunt, what meaning could this have? What do
they know about Roman mythology? Ask the students about the cartoonist's choice of words for the
cartoons. What was he trying to say about the women running for office? Finally, discuss the Puck
cartoon, “Making the Polls Attractive to the Anti-Suffragists.” How is the attitude of the women in
this cartoon different from the attitude of the women in the earlier cartoons? Do they seem interested
in voting? What would they rather be doing? Do you think this cartoonist is for or against votes for
women? Why or why not?

In response to all three cartoons have the students discuss: what were considered to be the traditional
roles of women? How did these roles interfere with a woman’s right to vote? How did a woman’s
right to vote interfere with these roles? These cartoons offer predictions, of a sort, of what would
happen should women get the vote, did these predictions come true?

4. Summarize by asking the students if the cartoonist’s objections were ever realized? Did women
become “manly”? Did men stay at home and clean and take care of the children? The last cartoon
intimated that women (or at least the anti-suffragists) were not interested in voting. Find some
current statistics of women voters (you can find women’s statistics from the last census here
http://www.depts.drew.edu/wmst/StudentRes/statistics.htm). Are women voting today? And in what
numbers? How do they compare to men? What do you think these numbers mean?
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Analysis:

Now that the students have analyzed three historical cartoons, have them create their own.
Topics could include current events, current issues at school, or events or issues you have already
covered in class. This could be a great review assignment. On one page of paper, have students write the
topic of their cartoon. Underneath, then write the five most important issues within that topic and their
opinion of the topic. Make sure they can answer what they want the viewer to think when looking at
their cartoon. Students should then create a key of the symbols they are going to use in their cartoons
and what they mean. On the other side of the paper, the students should create their cartoons. Explain
that artistic ability is not what is important here, but getting their ideas across is. Along with using
symbols, students should use at least ONE other device: words, exaggeration, caricature, metaphor, etc.
Post completed cartoons and treat them as an art gallery. Have the students interpret each cartoon. You
could make it a game or competition where the student who receives the most correct interpretations
wins.
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How to Interpret Political Cartoons — Some Notes for Teachers

What tools do cartoonists use to persuade and entertain their audience?

1.
2.

6.
7.

symbolism — using an object to stand for an idea. For example: scales to stand for justice.
caricature — exaggerating a physical feature or habit: For example: showing a person with a
big mouth to indicate the person talks too much.

3. captioning and labels — used for clarity and emphasis
4.
5

analogy — a comparison between two different things that share some characteristics
irony — the difference between the way things are and the way things should be or the way
things are expected to be

juxtaposition — positioning people or objects near each other, side by side

exaggeration — overstating or magnifying an object or feature

What are some common symbols used in political cartoons?

1.
2.

peace — dove, olive branch, victory sign
United States — Uncle Sam, flag, stars and stripes, shield, eagle, the female image of
Columbia

3. Democrats — donkey

4. Republicans — elephant

5. death — vulture, skeleton with shroud, skull and crossbones, grim reaper
6.
7
8
9.
]

love — heart, Cupid, Venus

. money — dollar bill or dollar sign
. heroes or good guys — wear white, smile

villains or bad guys — wear black, grimace or frown

0. Artists often use images from well-known literature especially Bible stories and myths

Some questions to ask when looking at cartoons (some of these are included in the
analysis worksheet):

1.

©NOoOO

What words are in the cartoon?
a. What do the words tell you about the topic?
b. What do the words tell you about the artist’s opinion of the topic?

. Are there symbols in the cartoon?

a. What do they mean?

b. Are there any that you see used today?
Are there caricatures in the cartoon?

a. What is exaggerated?

b. Who do you think the people in the cartoon represent?
Look at the relationship of people to the other people (or objects) in the cartoon. Also look
at the size of the people in relation to each other. How would you interpret the importance
of someone much bigger than everything else in a cartoon?
Can you identify the issues being addressed? What are they?
How do you think the cartoonist feels about the issues?
What message does the cartoonist want us to get from the cartoon?
Is the message positive or negative? Is the point of the cartoon to motivate or change
opinion?
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Name: Date:

Reading Symbols

Can you identify these common symbols? What do they mean if you see them in a political
cartoon?

Symbols Interpretation
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Name: Date:

Reading a Picture: Analyzing a Political Cartoon

1. What words are in the cartoon?

a. What do the words tell you about the topic?

b. What do the words tell you about the artist’s opinion of the topic?

2. What symbols do you see in the cartoon?

a. What do they mean?

b. Are any of them still used today?

3. Are there caricatures in the cartoon?

a. What is exaggerated?

b. Who do you think the people in the cartoon represent?

4. Can you identify the issues being addressed? What are they?

5. What message does the cartoonist want you to get from the cartoon?

6. Is the message positive or negative? Is the point of the cartoon to motivate or change opinion?

7. Which device do you think the cartoonist uses most effectively? Why?
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Name: Date:

Reading a Picture: Analyzing a Political Cartoon

First Impressions:

1. What is the title of the cartoon?

2. For two minutes, look at the whole picture. Be sure to examine individual items.
3. Divide the picture into four sections and examine each section one at a time. Write in the boxes
what you see in each section

Understanding:

What do you understand about the cartoon based on your examination?

Further Questions:

Do you see any symbols in the image? Describe them.

Is anything exaggerated in this image?

What devices does the artist use to get his/her opinion across?
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