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Lesson Plan: Antebellum Freedom 


 
Primary Sources: 
 Philip Gowen Petition, June 16, 1675 
 Thomas Newton Freed Francis Drake, May 23, 1791 


William Breedlove Petition, 1863 
  
Understanding Goal: 


Slavery in America evolved over time.  
 
Investigative Question:  


What is manumission? What paths did enslaved African Americans have toward 
manumission? How much did their freedom rely on others? 
 


Standards Addressed: 
Virginia Standards of Learning: 


 
VS.4 The student will demonstrate knowledge of life in the Virginia colony by  


a) explaining the importance of agriculture and its influence on the institution of slavery; 
 


USI.5 The student will demonstrate knowledge of the factors that shaped colonial America by 
c) describing colonial life in America from the perspectives of large landowners, farmers, artisans, 


women, indentured servants, and slaves; 
 


CE.1 The student will develop the social studies skills citizenship requires, including the ability to 
a) examine and interpret primary and secondary source documents; 
d) distinguish between relevant and irrelevant information; 
e) review information for accuracy, separating fact from opinion; 
f) identify a problem and recommend solutions; 
g) select and defend positions in writing, discussion, and debate. 


 
VUS.1 The student will demonstrate skills for historical and geographical analysis and responsible citizenship, 
including the ability to  


h)     interpret the significance of excerpts from famous speeches and other documents. 
 


VUS.2 The student will describe how early European exploration and colonization resulted in cultural 
interactions among Europeans, Africans, and American Indians (First Americans). 
 
VUS.6  The student will demonstrate knowledge of the major events during the first half of the nineteenth 
century by 


c) describing the cultural, economic, and political issues that divided the nation, including slavery, 
the abolitionist and women’s suffrage movements, and the role of the states in the Union. 


 
National History Standards 
Era 4 – 2d (Grades 7-12) Evaluate how enslaved African Americans used religion and family to create a 
viable culture and ameliorate the effects of slavery. 
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http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/gowenpetition

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/drake

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/breedlove
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Overview: 
This lesson will help students understand how American slavery evolved from Old World 


institutions to become involuntary race-based servitude, created to support a culture unique to 
America’s agricultural South.  
 
Length of Activity: 


One class, or 50 minutes of a block class  
 
Materials Needed (copies for all): 


• Philip Gowen Petition, June 16, 1675 
• Thomas Newton Freed Francis Drake, May 23, 1791 
• William Breedlove Petition, 1863 
• Written Document Analysis Sheet – 3 copies for each student 
• Historical Marker Assignment 


 
Teacher Actions: 
The teacher may want to read the background information found within the Library of Virginia’s 
Shaping the Constitution Web site on the Thirteenth Amendment. 
 


1. Preactivity bell ringer: Hand students a half sheet of paper on which is printed the question: 
“What is the difference between an indentured servant and a slave?” and have them answer 
it.  


2. Discuss this question as a class. Introduce the idea of race; ask the students from what races 
were American indentured servants? How was this different from the race of slaves? Discuss 
how the legalization of slavery in America was a gradual process that grew from the 
necessity of cheap labor for the agricultural economy of the South. Help the students 
discover the definition of manumission. Write it on the board and underline mission, ask 
them what the word “transmission” means. As an example: Students were given vaccines to 
prevent the transmission of disease in school. Next ask what it means to do something 
“manually” or to drive a “manual” transmission. Manumission is “letting go” of someone 
yourself (by hand). Tell the class that you are going to examine three different manumission 
petitions that illustrate how the “rules” for black labor evolved over time.  


3. Handout 3 copies of the NARA Written Document Analysis worksheet 
(http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksh
eet.pdf) to each student. Review the instructions and questions with the class. Project each of 
the primary sources onto the screen one at a time beginning with the Philip Gowen petition. 
This will be a difficult one for the students and require help from the teacher. Have the 
students fill out their form as you discuss the document. Discuss the following questions. 
After reading the document, is Mr. Gowen a slave or an indentured servant? How do you 
know? According to Mrs. Beazlye’s will, what was Philip Gowen to receive after his eight 
years of indenture? In what ways could Mr. Charles Lucas have “compelled him to serve 
three yeares longer” than his indenture was contracted? 


4. Proceed to Francis Drake’s manumission petition and complete another Document Analysis 
sheet. How is Drake’s situation different from Gowen’s? For what reasons do you think a 
slaveholder would release his slaves? 


5. Finish with William Breedlove’s petition. How does Breedlove’s situation differ from 
Gowen’s and Drake’s? Of what crime was he convicted? What was his punishment? What 



http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/gowenpetition

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/drake

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/breedlove

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/unit/4

http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf

http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf
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reasons are given in this petition for the pardon of Breedlove? Why might he receive a 
pardon before a field slave?  


 
Analysis: 


Discuss the dates of the documents the students have considered. They range from the 17th 
century to the 19th century. Have them examine a timeline for laws pertaining to slavery. How did 
the institution evolve between Gowen’s petition and Breedlove’s? What actions were taken by the 
national government? What actions did the Virginia Assembly take? Students should walk away 
with a better understanding of the growth and evolution of the institution. 


Next, have the students use the information from their analysis sheets, class discussion, and 
the documents to create a historic marker for Philip Gowen, Francis Drake, or William Breedlove. 
Before beginning, have students review the Web site for the Virginia Department of Historic 
Resources (DHR) and the Historical Marker Program at http://www.dhr.virginia.gov/index.htm . 
From there they can go to the DHR’s Historic Highway Marker Search Site and find markers in the 
local area, or in their area of choice at 
http://www.dhr.virginia.gov/hiway_markers/hwmarker_search.htm . What is the criteria for having 
a marker erected? Based on this criteria, who of the three, Gowen, Drake, or Breedlove, is most 
deserving of a marker? This can be a written response, and will prepare them for creating their own 
marker, using the instructions on the worksheet. 
 



http://www.dhr.virginia.gov/index.htm

http://www.dhr.virginia.gov/hiway_markers/hwmarker_search.htm
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Historical Marker Assignment 
 


You have been selected to lead a committee for Virginia’s Department of Historic 
Resources. The DHR has enough money in the budget to create one new Historic Marker. It is your 
job to decide which of the three men discussed most deserves a marker. Use your primary sources, 
document analysis sheets, and the class discussion to make your decision. Below is a brief timeline 
of legislation and legal cases in Virginia that diminished the freedoms of African Americans. This 
should help you put each man’s accomplishments in perspective and decide that is most deserving 
of the historical marker. 
 
• 1639—African Americans are excluded from being required to have firearms. 
• 1640—John Punch, an African American indentured servant, is sentenced to a life of servitude 
after being caught running away from his master. The two white men who were with him only 
received one additional year on their indentures. 
• 1643—Owners are taxed on African American women, but not on white women laborers. 
• 1662—The law declares that a person's status depends on the status of the mother. This meant that 
children born to enslaved women would be slaves for life, under the law. 
• 1667—The law declares that being a baptized a Christian does not change a person's status as a 
servant or slave. 
• 1669—A new law is established that said it was not a punishable crime if a master killed a slave in 
the process of “correcting” that slave. 
• 1705—The law provides that “Negro, Mulatto, and Indians slaves” were considered to be 
property, or real estate, under the law. This same statute also declared that all Africans were 
considered to be slaves. 
 
Once you have decided–design your marker! What should it say?  
 
Your marker should include a letter to the left of the inverted triangle and a number to the right.  
 
My letter: _________________________________ My number: ______________________ 
 
A title in bold and caps across the top, underneath the letter and number: 
 
 
A brief description of the person, place, or event being honored. Draft your brief description below 
(no more than 103 words is standard), then transfer it to your marker on the back of this paper.  
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Lesson Plan: Death or Liberty 
 
Primary Sources: 
 Testimony in the trial of Gabriel, 1800 
 Proclamation by Governor John Floyd, 17 September 1831 


Song, Sung by Mr. Brown on being removed from the box, 1849 
  
Understanding Goal: 


With freedom comes great sacrifice.  
 
Investigative Question:  


What would you do to secure your freedom? Is there any price too steep?  
 


Standards Addressed: 
Virginia Standards of Learning: 
USI.8 The student will demonstrate knowledge of westward expansion and reform in America from 1801 
to 1861 by 


d) identifying the main ideas of the abolitionist and suffrage movements. 
 
USI.9 The student will demonstrate knowledge of the causes, major events, and effects of the Civil War by  


f) describing the effects of war from the perspectives of Union and Confederate soldiers (including 
black soldiers), women, and slaves. 


 
CE.1 The student will develop the social studies skills citizenship requires, including the ability to 


a) examine and interpret primary and secondary source documents; 
d) distinguish between relevant and irrelevant information; 
e) review information for accuracy, separating fact from opinion; 
f) identify a problem and recommend solutions; 
g) select and defend positions in writing, discussion, and debate. 


 
VUS.1  The student will demonstrate skills for historical and geographical analysis and responsible 
citizenship, including the ability to  
   (h) interpret the significance of excerpts from famous speeches and other documents. 
 
VUS.6  The student will demonstrate knowledge of the major events during the first half of the nineteenth 
century by 


a) describing the cultural, economic, and political issues that divided the nation, including slavery, the 
abolitionist and women’s suffrage movements, and the role of the states in the Union. 


 
National History Standards 
Era 4 – 2d (Grades 5–12) Identify the various ways in which African Americans resisted the conditions of 
their enslavement and analyze the consequences of violent uprisings. 
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http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/gabrieltestimony

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/turnerproclamation

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/boxbrown
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Overview: 
This lesson will help students examine their own definitions of freedom and the extent to 


which they would go to protect it by examining primary sources illustrating the personal 
journeys of three enslaved people.  
 
Length of Activity: 


One class, or 60 minutes of a block class 
 
Materials Needed: 


(Copies for all) 
• Testimony in the trial of Gabriel, 1800 
• Proclamation by Governor John Floyd, 17 September 1831 
• Song, Sung by Mr. Brown on being removed from the box, 1849 
• “My Freedoms and Our Freedoms” brainstorm sheets 
• Written Document Analysis sheet 
• Venn Diagram sheet 


 
Teacher Actions: 
The teacher may want to read the background information on both Gabriel and Nat Turner found 
on the Library of Virginia’s Virginia Memory Web site: 
http://www.lva.virginia.gov/exhibits/DeathLiberty/index.htm. You can read more about Henry 
“Box” Brown at the following site: 
http://www.virginiamemory.com/online_classroom/lesson_plans/henry_box_brown_escapes_sla
very 
 


1. Preactivity bell ringer: On a piece of paper have students define the word “freedom” and 
have them describe how being an American influences their definition. Would they feel 
the same if they were from Iraq? Or Uganda? Or North Korea? (This last question may be 
more appropriate for an older class or for more advanced classes, since knowledge of 
world events would be helpful.) 


2. Discuss this question as a class. As students reveal their definitions, write key terms and 
phrases on the board. As a class, create a definition of freedom, and then project or write 
the Webster definition of freedom. How do they compare?  


“1: the quality or state of being free: as a : the absence of necessity, coercion, or 
constraint in choice or action b: liberation from slavery or restraint or from the power of 
another : independence c: the quality or state of being exempt or released usually from 
something onerous   
2 a: a political right b: franchise, privilege” 


3. Have the students brainstorm on the “My Freedoms” sheet what freedoms are important 
to them. They will divide their freedoms into what freedoms are important to them as 
children, as students, and as Americans.  


4. Divide the students into six groups. Give each group ONE “Our Freedoms” sheet for 
them to record the top three freedoms agreed on by the group. 


5. Hand out copies of the primary sources, so that each source will go to two groups. You 
may hand out copies of the original documents, the transcriptions, or both depending on 
how familiar your students are with primary sources, and on time constraints. 



http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/gabrieltestimony

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/turnerproclamation

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/boxbrown

http://www.lva.virginia.gov/exhibits/DeathLiberty/index.htm

http://www.virginiamemory.com/online_classroom/lesson_plans/henry_box_brown_escapes_slavery

http://www.virginiamemory.com/online_classroom/lesson_plans/henry_box_brown_escapes_slavery
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6. Review with the students what has been discussed about Gabriel, Nat Turner and Henry 
“Box” Brown using the “jigsaw” technique. Hand out copies of the NARA Written 
Document Analysis worksheet 
(http://www.archives.gov/education/lessons/worksheets/written_document_analysis_wor
ksheet.pdf). Have each student in the group complete the sheet as they discuss the source. 
You may want to use only the first page of the Nat Turner source as it is considerably 
longer than the others. Each group will become “experts” on their document.  


7. After they have completed their documents, have the students in each group count off 
from 1 to 5 (or 4 or 6 depending on the size of your class), then regroup them so that all 
the Ones are in one group, all the Twos are in another group, etc.  In their new groups, 
have them complete the Venn diagram comparing the three men and their search for 
freedom.  


8. On the board (standard black board, white board, or SmartBoard) draw or project the 
Venn diagram and have a representative from each group add information to the diagram.  


9. Once the diagram is complete, discuss the results. Ask the students which ones of the 
three men were successful? What made them successful? If you have not already covered 
this in class, discuss the results of Gabriel’s and Nat Turner’s actions–how in Virginia 
legislation was passed to further restrict the lives of both enslaved and freed blacks. With 
this in mind, should Gabriel and Nat Turner have attempted their revolts? Why or why 
not? 


10. All three men faced possible death in their fight for freedom, two of them were executed. 
These are not great odds, what freedoms would they (the students) be willing to die 
(fight) for?  


 
Analysis: 


Have someone in one of the Henry “Box” Brown groups read the song. Explain that song 
has always been a good way spread ideas and encourage protest against injustice. For homework 
(or in class if the lesson went quickly) have the students select the freedom or freedoms that are 
most important to them, and have them write a poem, song, or rap to promote their belief. Post 
the poems and songs in the classroom, and if time permits, have a few students read or sing 
theirs.  


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf

http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf
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My Freedoms as a … 
 
Young Person Student American 
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Our Freedoms as … 
 
Young People Students Americans 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


  







Gabriel, Nat Turner and Henry “Box” Brown were all enslaved African Americans who sought their freedom. 
What did they have in common? What was different about them? Compare their methods and results.  
 


Henry “Box” Brown Nat Turner 


Gabriel  
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Lesson Plan: Life as an Enslaved People 


 
Primary Sources: 
 Advertisement for the Sale of Eleven Slaves, February 17, 1812 
 Charles Doe Wrote to His Family, February 22, 1850 (excerpt I) 


Charles Doe Wrote to His Family, February 22, 1850 (excerpt II) 
Bill of Sale for Two Slaves, January 25, 1854 


  
  
Understanding Goal: 


Slavery was an economic institution in which the worth of a slave was based on the benefit the 
slave provided to the slave owner, not on the human value of the person. As slaves, they were unable to 
reap any financial benefit from their service (with a few exceptions) and had little or no control over 
their lives. As property their lives were determined by their owner(s).   


 
Investigative Question:  


How was the value of a slave determined? 
How did the value of a slave influence treatment of that slave by the slave owner? 
What concerns did slaves have about being sold? 
What effect could slavery and the slave trade have on families? 
How did other businesses benefit from the slave trade?  
 
Standards Addressed: 
Virginia Standards of Learning: 
 
USI.9 The student will demonstrate knowledge of the causes, major events, and effects of the Civil War by  


c) describing the effects of war from the perspectives of Union and Confederate soldiers (including black 
soldiers), women, and slaves. 


 
CE.1 The student will develop the social studies skills citizenship requires, including the ability to 


a) examine and interpret primary and secondary source documents; 
 
VUS.1 The student will demonstrate skills for historical and geographical analysis and responsible citizenship, 
including the ability to  
   h) interpret the significance of excerpts from famous speeches and other documents. 
 
VUS.6  The student will demonstrate knowledge of the major events during the first half of the nineteenth century 


by 
a) describing the cultural, economic, and political issues that divided the nation, including slavery, the 
abolitionist and woman’s suffrage movements, and the role of the states in the Union. 


 
National History Standards 
Era 4 - 2D The student understands the rapid growth of "the peculiar institution" after 1800 and the varied 
experiences of African Americans under slavery. 
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Overview: 



http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/slavead

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/billsale





 
Page 2 of 7 


 
Education and Outreach Division 


In this lesson students will examine documents that explore the economics of the institution of 
slavery and how the life of a slave was determined by others.  
 
 
Length of Activity: 


One class, or 45–50 minutes of a block class 
 
Materials Needed: 


• Advertisement for the Sale of Eleven Slaves, February 17, 1812 (enough copies for each member 
of Group 1) 


• Charles Doe Wrote to His Family, February 22, 1850 (excerpt I) (enough copies for each 
member of Group 2) 


• Charles Doe Wrote to His Family, February 22, 1850 (excerpt II) (enough copies for each 
member of Group 3) 


• Bill of Sale for Two Slaves, January 25, 1854 (enough copies for each member of Group 4) 
• Document Analysis copies for each student 


 
Teacher Actions: 
The teacher will want to read the background information on the primary sources at the Library of 
Virginia’s Shaping the Constitution Web site.  
 
1. Preactivity bell ringer: Select an item that students will be familiar with, but not one they know 


well–you want their answers to vary. For example, a small household appliance or an electric tool. 
Place the item in a location where all the students can see it. Perhaps even allow them to get a closer 
look. On the board write the question: How much is this item worth? How did you determine its 
value? Once they have answered the questions ask them to share their responses with the class. Did 
everyone select the same or a similar value? Why would one person place a higher value on the item 
than another? Does it have to do with need, or rarity, or desirability? After the discussion, ask the 
students if they can think of a person who might put a higher value on the item. If so, who and why? 
Next brainstorm a list of characteristics that can determine value of an object (it is rare, many people 
desire it, it makes life easier, etc). Now ask the question, how would you determine the value of a 
human being? Tell them that you want them to think about this question as they complete the 
activity.  


2. Divide the class into 4 groups. These initial groups may be large so you may want to have two 
groups Ones, two group Twos, etc. Give everyone a copy of the Document Analysis sheet. Then 
give each group enough copies of their document for each member. In this first group students are to 
complete the questions for THEIR document. They will be responsible for explaining their document 
in the next phase. As they work through their documents’ questions, walk around the room and 
facilitate the discussion. Did they notice that the Bill of Sale is a preprinted document created by a 
bookseller. What does this tell them about the practice of buying and selling slaves? What about the 
image on the advertisement? This is a woodcut print, and would cost some money to produce. What 
does that tell them about how often the printer may have made similar posters? Why would Charles 
Doe spend so much of his letter home to Massachusetts discussing the lives of slaves? How might 
his interpretation of what he saw be different from that of a southerner? How might it be different 
from that of a slave? 


3. Once each group has completed the portion of the chart for their document, regroup students into 
groups of 4 – with one student from each of the original groups, you may have them count off within 



http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/slavead

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/billsale

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/
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their groups (one through ten or whatever number is in the group) – and then have all the Ones form 
group, all the twos, all the fours, etc. Within these new groups of 4, each person is responsible for 
sharing the information he or she has with the rest of the group. Next within that group members 
answer the questions on the back of their Document Analysis sheets. The members should share 
their documents with the rest of the group to help explain their answers for the chart.  


4. As a class discuss each group’s conclusions.  
 


Analysis: 
For older students: Sadly, the trafficking of people did not end with the American Civil War and 


the 13th Amendment. According to the United Nation’s International Labor Organization Estimate, 12.3 
million adults and children were forced into labor or sexual servitude in 2008. More than 170 countries 
were involved.  The onset of the global financial crisis has brought about an increase in global 
trafficking. For more information you can check out this Web site, http://www.humantrafficking.org/ . 
Organize a classroom debate over how much the United States should be involved in stopping human 
trafficking. Use the Internet to research the history of American involvement and the arguments for and 
against U.S. participation in the prevention of forced labor. Have students research why some countries 
would allow this to happen within their borders.  


For younger students: Reading stories of slavery can be very upsetting for adults, even more so 
for school-age children. Discussing humans as an economic variable removes the humanity from an 
already inhumane topic. Allow students an opportunity to discuss how these documents have made them 
feel.  Have a discussion about the human element of slavery. How does Doe’s description of the slave 
auction make you feel? How would it feel to have someone inspect you for your worth? Can you do the 
work they want you to do? What if you have a family where you currently work and are now being sold 
to another slave owner? How would you maintain your family? Have the students write a poem, song, or 
diary entry reflecting these feelings. They should use the information they have gathered from the 
documents to add a feeling of truth to their piece.   



http://www.humantrafficking.org/





 
 


EXCERPT 
 


Charles Doe Wrote to His Family, February 22, 1850 
 


In a letter dated February 22nd, 1850, Charles Doe writes to his family in Massachusetts of his visit to his 
brother Thomas’s family in Danville, Virginia. In the letter he comments on the musical abilities of his 
brother’s family, in particular the daughters, and on the birth of a new niece.  Doe also makes several 
observations of the slaves in his brother’s household and about other slaves he sees in his travels in 
Danville.   
 


I. The following excerpt describes the events surrounding the illness and death of a valued slave.  


 “A black, belonging to one of the doctors, staying two or three nights with Thomas’ negroes, was 
taken sick, & died here a fortnight ago. I had opportunity to see how slaves are treated in sickness & 
death. This one was a valuable one, Worth $800 or $900, aged 30, engaged to be married soon, attached 
to his master & beloved by his master, & all the negroes. He was sick but 5 days, was attended by his 
master & two other doctors & watched by 2 negroes constantly. He was laid decently in a plain black 
coffin, carried to the grave in a wagon & followed by 60 negroes on foot in the road, his master on 
sidewalk before the corpse. The blacks had a prayer meeting at the house before starting, & again at the 
grave, conducting it wholly themselves. The ministers attend at their funerals when requested, but they 
are not generally requested. The whole ceremony was as solemn silent & impressive as I have witnessed 
anywhere. The graveyard is divided by a fence, one part being for whites, & the other for blacks. This 
separation in death would probably suggest to an abolitionist, or any searching for unpleasant things 
connected with slavery, that the fence might not be so hereafter. There are but a very few monumental 
stones in the part of the whites, & none in the other, but the grass grows as green in one as in the other.”  
(Further in the letter, Doe describes a slave auction he attended.) 
“Have attended an Auction, at which 3 negroes, mother, child & a man were sold. All sales of negroes 
are attended by many traders, whose business is to cary them to the south, mostly to S. Carolina & 
Georgia & Alabama. They generally have a great aversion to going South, & consequently are in great 
fear at the sales, of being bought by a Trader. Those, whose sale I attended, were bought to live in the 
neighborhood and were satisfied, but it is far from a pleasant sight at first to see negroes sold, as most of 
them are, in this way. Knowing not what their fate may be, liable to be bought by a hard master, or sent 
South, their fear of the worst, & anxious suspense while about to be sold, tormenting them naturally 
timid, they form a scene on the block, which is hard to be understood without being seen.” 
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II. Doe concludes his letter with a description of a slave church service and a comparison of black 


and white church music.  


“There are generally services in 2 or 3 of the 4 churches, in the morning, at which very few blacks 
attend. In the afternoon, there are services in 1 or 2 of the churches only, & no whites are present at 
them, unless from curiosity. I went to the Methodist last Sabbath afternoon. There were three or four 
hundred blacks there, observing the custom of the whites, The women being on one side and in the front 
and middle and the men occupying the back seats & one side. There were 6 whites in the gallery– The 
minister preached a good sermon, with a few ideas peculiarly adapted and addressed to the special 
condition and duties of the congregation. Their advantages were contra[sted] with those of heathen 
millions in a very good manner. If he had gone into particulars, & shown how much better morally, 
mentally, & physically, they are than the free blacks in Africa at this day, & also shown how much 
superior their prospects are, supposing they remain slaves forever, to any natural expectations that can 
be formed of their native brothers in Africa, he would have done no more than his duty.  The greatest 
difference between this & a meeting of whites, is the singing. The music of the whites is shocking, but 
of the blacks, the best I ever heard without instruments. The contrast of music in forenoon & afternoon, 
is greater than the difference of color in the singers. The black have almost universally good voices, 
quick ears, & great love for music. Not one of them knows a note. Their national instrument is the 
Banjo; some of them play on the violin. The whites play the Banjo a great deal, at least as much as the 
northerners do the flute.  But the flute is hardly known here.”  
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Education and Outreach Division 


Document Analysis Sheet 
 Advertisement for the 


Sale of Eleven Slaves, 
February 17, 1812 
 


Charles Doe Wrote to 
His Family, February 22, 
1850 (excerpt I) 


Charles Doe Wrote to 
His Family, February 22, 
1850 (excerpt II) 
 


Bill of Sale for Two 
Slaves, January 25, 1854 
 


Who created this source? 
 


    


Who (or what) is featured 
in it? 
 
 
 


 
 
 
 
 
 


   


Who is the intended 
audience for this piece? 
For whom is it written? 
 
 
 


    


Why was the document 
written? What is its 
purpose? 
 
  
 


    


Are there illustrations on 
the document? If so, what 
do they tell you? 
 
 
 


    


List two things the 
document tells you about 
slave life. 
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Education and Outreach Division 


 Advertisement for the 
Sale of Eleven Slaves, 
February 17, 1812 
 


Charles Doe Wrote to 
His Family, February 22, 
1850 (excerpt I) 


Charles Doe Wrote to 
His Family, February 22, 
1850 (excerpt II) 
 


Bill of Sale for Two 
Slaves, January 25, 1854 
 


List two things the 
document tells you about 
life of slave owners.  
 
 


 
 
 
 
 
 


   


What evidence in the 
document illustrates the 
economic importance of 
slaves for the slave owner? 
 
 
 
 


    


 
Use the evidence in your completed table to answer the following questions. 
 


1. What do these documents tell us about the economics of slavery?  
 
 
 


2. What makes one slave more valuable than another? What types of things make a slave less valuable? 
 
 
 


3. How do the buyers at a slave auction decide whom to buy? What fears might a slave have at an auction? 
 
 
 


4. PREDICT – How will the elimination of slavery affect the economics of the South? 
 








 Lesson Plan: Life as a Liberated People 
 
Primary Sources: 
 Carte-de-Visite: Watch Meeting, December 31, 1862 
 Cohabitation Record, Augusta County, 1866 
 Colored People’s Celebration Broadside, October 1890 
  
Understanding Goal: 


The support systems that slaves developed in the antebellum period underlay the foundation 
for the African American communities that developed during and after Reconstruction.  
 
Investigative Question:  


Why did the newly freed slaves need to build their own communities? Why did they not rely 
on the government? Why is it important to have a sense of belonging? 
 
Standards Addressed: 
Virginia Standards of Learning: 
 
VS.8    The student will demonstrate knowledge of the reconstruction of Virginia following the Civil War by  


a) identifying the effects of Reconstruction on life in Virginia; 
 
CE.1 The student will develop the social studies skills citizenship requires, including the ability to 


a) examine and interpret primary and secondary source documents; 
d) distinguish between relevant and irrelevant information; 
e) review information for accuracy, separating fact from opinion; 
f) identify a problem and recommend solutions; 
g) select and defend positions in writing, discussion, and debate. 


 
VUS.1  The student will demonstrate skills for historical and geographical analysis and responsible 
citizenship, including the ability to  
    (h) interpret the significance of excerpts from famous speeches and other documents. 
 
VUS.7 The student will demonstrate knowledge of the Civil War and Reconstruction Era and its importance 
as a major turning point in American history by 


b) analyzing the significance of the Emancipation Proclamation and the principles outlined in Lincoln’s 
Gettysburg Address; 


 
National History Standards 
Era 5 – 3b (Grades 9–12) Describe the ways in which African Americans laid foundations for modern black 
communities during Reconstruction. 


 
Overview: 


In this lesson students will begin to explore life for the newly freed slave both during and 
after Reconstruction. While examining a reproduction of a painting, a broadside, and a legal 
document, students will begin to understand the hopes and challenges of new-found freedom.  
 
Length of Activity: 


One class, or 45–50 minutes of a block class 
 



http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/waiting

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/cohabitation

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/celebration





 
 
Materials Needed: 
(Copies for all) 


• Carte de Visite: Watch Meeting, December 31, 1862 (Project this image for greater detail) 
• Cohabitation Record, Augusta County, 1866 
• Colored People’s Celebration Broadside, October 1890 
• Photograph Analysis sheet 
• Document Analysis sheet (2 for each student)  
• Construction paper, markers, and/or colored pencils 


 
Teacher Actions: 
The teacher will want to read the background information on the primary sources at the Library of 
Virginia’s Shaping the Constitution Web site.  
 
1. Preactivity bell ringer: Write the definition for “emancipation” on the board. (According to the 


Oxford English Dictionary, “1. set free, especially from legal, social, or political restrictions; 2. 
free from slavery.”  Webster’s Dictionary describes it as “being set free from controlling 
forces”.) Ask the students to come up with some modern examples of being emancipated? 
Students may mention American slaves, Jews in 19th-century Europe, or being released from 
the control of their parents. Discuss what they have come up with and guide them to the idea of 
being emancipated once they graduate from high school. Have the class create two columns on a 
sheet of paper. On one side they will list what about their personal emancipation excites them. 
What are they looking forward to? On the other side list the things that make them nervous. 
What are they afraid of?  As a class, discuss the lists and create an aggregate list on the board. 
Continue the discussion with the following questions. What will they need to have and need to 
know once they are emancipated? Where are they going to live? How will they pay their bills? 
How will they know the laws, rules, and obligations of living as an adult in their community? 
Will they need or have support from others once they are emancipated? Who will provide it? 
What happens if that support vanishes? 


2. Pass out the Photograph Analysis sheet and project the image on the screen. Explain that this is 
a cart de visite, a photograph mounted on thicker card stock and then often traded. This one 
happens to be a photograph of a painting. Have the students work silently for a few minutes, 
particularly for the first question. Students can be intimidated by image analysis so it may be 
beneficial to discuss the sheet as a class.  


3. Ask the students to note the date on the card; what is the significance of that date? Draw their 
attention to the title; what hour are they waiting for? If they are slaves in a “rebelling state” they 
will not be freed; why then is this date so important to them? Have you ever experienced a 
moment like this?  


4. Hand out or project the Cohabitation Record and the Document Analysis sheet. 
(http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.
pdf)  Ask the students if they know what “cohabitation” means. Why is it important to have 
your marriage recognized? Did the law recognize the marriage of slaves before emancipation? Is 
this an issue for people today? Are the reasons for recognition the same? What kind of support 
could a family provide for newly freed African Americans? How are these families similar to or 
different from your family? Or families you know?  


5. Hand out or project the broadside and the Artifact Analysis sheet. Have students complete the 
analysis sheet while discussing the broadside. What can this tell us about the African American 
community in Richmond in 1890? This is 27 years after the Emancipation Proclamation went 



http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/waiting

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/cohabitation

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/doc/celebration

http://www.virginiamemory.com/online_classroom/shaping_the_constitution/

http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf

http://www.archives.gov/education/lessons/worksheets/written_document_analysis_worksheet.pdf





into effect; why is it still being celebrated? Why would both the governor of Virginia and the 
mayor of Richmond wish to speak at this event?  


 
Analysis: 


Now that the students have had a glimpse into the lives of newly freed slaves, ask them what 
challenges they faced? Would everyone welcome the freedom? Why or why not? Having too much 
freedom can be a scary thing. Have the students ever had so many choices they could not make up 
their minds? Imagine you are faced with proposition to join a gang. This was not your original plan, 
but they make it sound really good. You will have a lot of money, plenty of friends, and you will 
never need anything. If ever you are in trouble they will be there to help. You want to stay in school 
and go to college, but this offer is tempting. Create a support group to help you make the best 
decision for you! Create a broadside (poster) with illustrations that explains all your group has to 
offer and how it is better than the gang. Give your group a catchy name and a slogan. The teacher 
could post the broadsides in the classroom. 







Name: ___________________________________________________ Date: _______________ 
 
Photograph/Illustration Analysis Sheet 
 
Step 1. Observation: What is the title of the image?  
Study the image for 2 minutes. Form an overall impression of the image and then examine 
individual items. Next, divide the image into quarters and study each section carefully. What is 
your initial impression of the image? 
 
 
 
 
Complete the chart below with what you see in the image.  
 


People Objects Activities 
   
   
   
   
   
   
   
   
   
   
    


Step 2: Inference: Based on what you have observed above, list three things you might infer 
(conclude) from this image? 
 
 
 
 
 
 
Step 3: Questions: What symbols do you see in the image? 
 
 
 
 
Why do you think there is a single white woman in the image?  
 
 
What is the atmosphere of this image? 
 
 
 
 





